                                  KITTATINNY REGIONAL SCHOOLS                 [rev. 4/30/07]
                                    SOCIAL STUDIES CURRICULUM                      


Introduction


This Kittatinny Regional Social Studies Curriculum was developed during the 2006-2007 school year by a committee of teachers from the four sending districts, Fredon, McKeown, Sandyston-Walpack, and Stillwater, as well as representatives from the Junior High School Department (grades 7-8) of KRHS.


The curriculum includes a number of sections dealing with different elements of the program.  These include:

Narratives – a set of descriptions concerning philosophy, goals, objectives and instructional strategies that offer direction as to how this social studies program may be taught.

Content Outline, Skills, and Student Outcomes – this section is a grade level outline of the content that is taught, the skills to be developed and what the students should be able to do as a result of the experience.

Bibliography – included is a list of books that should be used by teachers and/or read by students in conjunction with the implementation of this curriculum.


The narrative component of this curriculum includes two important sections that go beyond those responsible for teaching social studies.  Administrators and board members should carefully review the sections dealing with staff development and technology.


Finding time for social studies instruction (including a continued focus on geography and the Tolerance component) will continue to be a challenge.  It requires everyone’s attention and its success may rely on finding creative solutions.


Concerns about staff development and the availability of current technology are primarily administrative and should be addressed quickly once the curriculum is adopted.


Curriculum should never be static, but should change and grow throughout the period of time of its implementation.  For this reason, efforts should be made to obtain feedback from those implementing the program and have that feedback reviewed by the administration and the curriculum committee.  The curriculum committee should meet at least once annually to review the feedback from the staff and make suggestions for curriculum modification, materials, and in-service training.


Those professionals who worked on the Kittatinny Regional Social Studies curriculum devoted considerable time and thought to this project.  They believe they have produced a solid, workable program that will benefit all the children in the five districts.  The committee members are deservedly proud of their work.


As the curriculum consultant who coordinated this project, I would like to express my sincere thanks to the committee members for their fine work.  Many thanks and much respect to:

Dana Hansen, Laurie Sanders, and Nancy Skorupka...Fredon Twp. School

Ellen Kolonoski and Tara Tramontozzi..........................Kittatinny Regional High School

Annette Holley and Glen Umland…………………….....
McKeown School

Diane Green and Joanne Leppert…………………........Sandyston-Walpack School

Lynda Collier and Linda Estock……………………........Stillwater Twp. School

I’d also like to thank the district administrators for all their support and guidance, both of which contributed to the final curriculum guide in a very positive manner.

Section I
Narratives

Philosophy

Social Studies is a broad subject area that includes all the disciplines considered to be part of the social sciences.  It deals with all aspects of human endeavor including history, geography, economics, civics, sociology, and anthropology as they relate to man in the past, present and future.  A field as wide as social studies should receive great focus in terms of perceived importance and allocation of resources including funding, personnel, and time.


This curriculum is based upon the belief that Social Studies must be dedicated to the development of effective citizens.  Students should be equipped with the knowledge and skills necessary to become productive, contributing citizens within our democratic society.


Within the struggle for time and resources, the social studies curriculum must be given its proper place.  The future of our culture and our Republic depends upon a citizenry that can read and write, but it also depends on a citizenry that is prepared to lead itself through the struggles, conflicts and joys that can result from being a productive member of society.

Goals

The Kittatinny Region Social Studies curriculum concerns itself with developing students who are prepared for citizenship in a democratic society as well as an increasingly interdependent global community.  It is the purpose of this curriculum to offer students courses of study as well as experiences that will provide them with the necessary skills, sense of social responsibility and geographical and historical perspective necessary for responsible citizenship.  For this reason, the major goals of this curriculum are:

1.   To develop citizens who are effective decision makers.

2.   To develop citizens who have the life long ability to acquire and apply useful        
information.

3.   To develop citizens who possess a geographical and historical perspective of 
themselves and their society, and can apply this perspective to the events of 
the day.

4.   To develop citizens who recognize that the world and its people are interdependent.

5.   To develop citizens who appreciate the world’s diverse cultures.

6.   To develop citizens who respect the rights of others.

7.   To develop citizens who understand and demonstrate positive human traits such as 
honesty, courage, and compassion.

8.   To develop citizens who are prepared to self-govern.

Program Objectives

In order to provide an environment in which each student has the opportunity to mature as an active, thinking, well-informed citizen of our democratic society, this Social Studies curriculum is dedicated to creating an instructional atmosphere in which students strive to:

1. develop reading skills in the content area.

2. develop listening skills through use of the content area.

3. develop information-gathering skills, including library skills, visual media 
interpretation skills, and technical skills.

4. acquire knowledge of geography and map skills.

5. demonstrate the use of a variety of resource material.

6. develop information-processing skills.

7. develop critical thinking skills.

8. develop decision-making skills.

9. acquire knowledge in the content area and demonstrate that knowledge in a variety 
of ways.

10. utilize the skills necessary to write reports in a logical and comprehensive manner.

11. acquire public speaking and debating skills through the use of the content area.

12. develop memory, studying, and test-taking skills.

13. develop creativity through projects related to the content area.

14. develop creativity through mental processes that encourage creative thinking.

15. demonstrate the responsibilities of good citizenship in the classroom.

16. develop the ability to constructively interact with other people.

17. acquire knowledge of concepts and generalizations in the content area.

18. recognize theories, trends, and philosophies in the content areas.

19. recognize and identify various forms of propaganda.

20. demonstrate the importance of individual participation in society.

21. acquire knowledge of the role of individualism in society.

22. acquire knowledge of the duties and responsibilities of a citizen in relationship to 
government.

23. acquire knowledge of the purpose and operation of government.

24. acquire knowledge about the inter-relationship between mankind and the physical 
environment.

25. explain how the quality of life is influenced by political, social, and economic 
factors.

26. acquire knowledge of how values and beliefs affect political, social and economic 
systems.

27. acquire knowledge about the fundamental beliefs of the world’s religions.

28. acquire knowledge about mankind’s universal concern for the meaning of its 
existence.

29. recognize and identify the basic motivations of mankind.

30. acquire an understanding of how the humanities affect and are effected by political, 
social, and economic factors.

31. demonstrate knowledge about the humanities.

32. understand that material and nonmaterial culture influence the character of a 
society.
Program Objectives (cont’d)

33. analyze and compare cultures.

34. recognize the causes that make cultures evolve.

35. recognize the necessity to thoughtfully adapt to change.

36. acquire knowledge of how masculine and feminine roles are affected by political, 
social, and economic factors.

37. acquire knowledge of how economic systems function.

38. acquire knowledge of good consumer practices.

39. analyze the present as the result of a continuation and evolution of historical 
developments.

40. demonstrate cause and effect relationships.

41. acquire knowledge of the accomplishments of people.

42. identify examples of art or aesthetic expression depicting history and/or social 
progress.

43. evaluate the accomplishments of people.

44. acquire knowledge of current issues and events related to politics, society, and 
economics.

45. recognize the consequences of prejudice and unfounded hatred as evidenced by 
acts that have denied certain people their basic civil rights and lead to 
unjustified imprisonment and genocide.

46. acquire knowledge of the Holocaust, those involved, and how future generations and 
societies can prevent its recurrence.

47. recognize those among us, past and present, who have achieved greatness through 
their demonstration of honesty, courage, compassion, persistence and charity.


The program objectives relate to the total program, grades K-8, and reflect the overall focus and intent of Social Studies instruction throughout the Kittatinny Region.

Staff Development


The implementation of this curriculum should be supported through ongoing staff training.  Staff members need to be provided with training in terms of the curriculum and with training to maintain the background and skills required to make the curriculum effective for students.  Social Studies should be considered when scheduling annual in-service days, after-school courses, seminars, and conferences.

Technology


Each of the schools within the Kittatinny Region has a wide range of media and technology available for staff and student use.  Each district has made significant strides toward training their staff in terms of integrating technology into all curriculum areas.  In addition, each of the districts has plans to continue to expand the technology they have and to extend the training offerings available to staff.


Technology, then, should play an important role in the implementation of the Social Studies curriculum.


Within the limits of available equipment and materials, teachers in the various districts should make regular, appropriate use of the available media, including:


Videotapes


Videodisks


CD-ROMs


Audiotapes


Audio equipment


Video production equipment


Computer software


The Internet

“Smartboard” Technology

Students should be encouraged to use this equipment and materials for research, for retrieving data, for organizing data, for presenting data, for creating and presenting reports, and for multi-media presentations.  Likewise, teachers are encouraged to make use of the technology available to them, and to develop student projects that require the use of technology.

The following page(s) contain websites that the teachers who recommended them have found to be helpful.  Hopefully this list will continue to grow as additional websites are found that can assist teachers as they implement this curriculum guide.

Section II
Content, Skills, and 

Outcomes
Content Sequence


The Social Studies Curriculum follows the “expanding universe” concept of Social Studies curriculum construction.  The expanding universe concept begins with the child and expands to family, neighborhood, community, state, nation and world.  This construction plan manifests itself as follows:


Kindergarten – self and family


Grade 1 -- family and families in other settings


Grade 2 – community and communities in other areas


Grade 3 – communities past and present


Grade 4 – New Jersey


Grade 5 – United States


Grade 6 – Ancient Civilizations

Grade 7 – World Geography

Grade 8 – American History / Civics
Content, Skills, and Outcomes


The bulk of this curriculum focuses on three basic components.  At each grade level, there are three sections:  the content outline, the skills array and the student outcomes.  These three sections are clear descriptions for teachers as to what they are expected to teach their students, the skills they are asked to develop in the children, and what the students should know and be able to do as a result of experiencing this curriculum.  In this document the following terms are defined as follows:


Content -
What the teacher is expected to teach the students.  Example:  The causes of the civil war, ways all communities are alike and different, names of the rivers in the United States, longitude and latitude.


Skills -
Basic abilities the teacher will try to develop in the students.  Example:  Writing a research paper, locating a place on the map in terms of its longitude and latitude, obtaining information from a newspaper.


Outcomes - 
What the student will know and be able to do as a result of experiencing the Social Studies Curriculum.


It should be noted that much of the content and many of the skills are built upon each year as the student moves through the curriculum.  Not all the content and not all the skills are specifically noted in student outcomes.  However, the teacher should make a real effort to have all students meet these expected outcomes as stated in the curriculum guide.

Content Outline


The content outline organizes a topical scope and sequence of the Social Studies program.  It represents content that the teacher is responsible to teach.  It does not necessarily indicate the depth to which any topic is covered and it does not stress how it should be taught.  Because this document constitutes the Social Studies curriculum for five distinctly separate school populations, it cannot be expected that every teacher at a given grade level in all the districts will approach the program in exactly the same way.  It is, however, expected that every child will be exposed to the same content as outlined in this section.  The content outlined here could be taught with or without a textbook (especially at the primary grades) and/or with the newest of publications or texts approved by the local districts.


The content expands as the student moves through the grades and students are exposed to more and more specific content, especially in grades 4-8.  It is anticipated that students are better prepared developmentally to deal with increased content and it is further anticipated that increased instructional time will be scheduled for Social Studies instruction as students move through the grades.

Skills


Social Studies is not just the development of a specific content base or an understanding of broad concepts and generalizations.  Social Studies education develops specific skills and provides numerous opportunities for students to apply skills learned in other subject areas such as reading, writing, and mathematics.  Teachers should be constantly looking for opportunities to have their students apply these skills within the Social Studies program.


Most of the skills listed are developed over time and in many instances the skills listed at a grade level are not meant to be mastered, but to be brought to the highest level possible for each child at that time in his/her life.


It is assumed that skills learned at a previous grade level may still need to be taught, however once a specific skill has been listed for several years, it may be dropped from the list of skills, if it is reasonable to assume that most students will have mastered it.

The Primary Grade Program – K-3:  A Flexible Approach


In the primary grades, kindergarten through three, the program focuses on concepts and skills related to the understanding of self, family, neighborhood and community.  These concepts can be developed in a variety of ways using a variety of topics, materials and activities.  Primary grade teachers need to have the educational latitude to approach the development of these concepts in ways they believe are best for their students at the specific time they are studying the topic.  The decisions may be based on the time available, the available pool of community resources, the interests of the children, and other topics of study in other disciplines being pursued at the same time.


The following are examples of areas of study that could possibly be utilized in order to study specific concepts:

Examples:
The concept of family could certainly be studied through families of Native Americans, families in Colonial America, students’ own families, or a family in a foreign country.  Concepts such as family or neighborhood could be developed through the study of famous Americans, ethnic groups, and well-known sections of important cities (e.g. Lincoln’s childhood, Hispanic Americans, and Chinatown).  Students could readily develop the concept of community through the study of their township or county, a community during colonial times, how a community may have assisted with the Revolutionary War, by tracing the basic concepts of transportation through a variety of communities in several locations, or by comparing several Native American communities past, present, or both.


These are but a few examples.  The possibilities are limitless.  It is believed that this flexibility will strengthen the program, enhance student interest and heighten historical and geographic awareness beyond the scope of content matter outlined in this document.
Note: The numbers & letters enclosed in brackets that follow an item within the curriculum   

           outline refer to the New Jersey Core Curriculum Content Standard(s) addressed by 

           that particular item.
                    



 Kindergarten Program




Students need to learn the enduring traditions that make our nation great.  The Kindergarten Social Studies program introduces the values and history of our country while teaching the importance of freedom and patriotism.

Students will learn to better understand the world around them through studying about themselves, their families, friends, community, and other cultures, both now and long ago.

I.    All about me

A.  Feelings  



1.  Ours [6.2.2 A4,6]


2.  Others [6.2.2 A4,6]


3.  Wants and needs [6.5.2 A1-2]

B.  Changes in our lives [6.1.2 A5; 6.4.2 A1]

C.  Likenesses and differences of people [6.2.2 A6, E1]

D.  My specialness [6.4.2 A1-4]

E.  My role in school 


1.  Rules [6.2.2 A1-4]


2.  Responsibilities 6.2.2 A5, D1]


3.  Getting along with others [6.2.2 A6]



a.  Justice 



b.  Sharing



4.  Locating important areas in school [6.6.2 A1]


5.  Helpers [6.2.2 D1]

F.  My family [6.4.2 A1-4]
II.   Community helpers 

A.  Types of helpers [6.5.2 B1]


1.  Fireman



2.  Police



3.  Hospital



4.  Post Office



5.  Teacher



6.  Stores



7.  Park Service



8.  Road Department


B.  Transportation [6.6.2 D1]

C.  Communication [6.6.2 D2]
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III.  Geography


A.  Map skills [6.6.2 A1-3] 

1.  Globe
2.  Directions

3.  Equator

4.  North and South Poles



5.  Land and water


B.  Effects of weather  



1.  Clothing [6.6.2 B1-2]


2.  Recreation [6.6.2 B1-2]


3.  Types of weather – stormy, snowy, windy, etc. [6.6.2 C1, E2]

C.  Environmental concerns


1.  Recycling [6.6.2 E3]


2.  Conservation [6.6.2 E3]
IV.  Native Americans  


A.  Environment  



1.  Woodland



2.  Plains



3.  Desert


B.  Shelter  


C.  Clothing  


D.  Food  


E.  Art and Music  

V.   Our nation


A.  Citizenship [6.2.2 A1-6, B1, D1-2]


1.  Saluting our flag


2.  Voting

B.  Patriotic songs [6.2.2 E3]

C.  Holidays [6.1.2 A1-2,4; 6.2.2 C1, E1-3; 6.4.2 B1,4]

D.  Famous people [6.2.2 C1, D2; 6.4.2 B1]
Kindergarten Skills

As a result of their experiences with Social Studies, Kindergarten students should be able to:

Life, Social, and Citizenship
1. recognize human emotions.

2. express own point of view.

3. know full name and street address.

4. develop friendships.

5. develop respect for self.

6. develop respect for others.

7. work in groups.

8. recognize other points of view.

9. respect our American heritage, beliefs, and values.

10. recognize the need for laws.

11. recognize various examples of ethnic heritage.

12. appreciate the dignity in all occupations.

13. develop pride in work.

14. accept responsibility for classroom jobs.

15. participate in decision-making.

16. respect the rights of others.

17. recognize the fact that responsibility and freedom are related.

18. recognize traffic and warning signs.

Map Skills
1. recognize a globe as being a model of the Earth.

2. understand that the blue on a globe represents water and that other colors represent land.

3. know that there are four specific directions (N, S, E, W).

4. point to the North Pole and South Pole on a globe.

5. know that the line around the center of a globe is called the equator.

Charts and Graphs
1. recognize ’more’ and ‘less’ quantities indicated on a pictograph.

2. interpret ‘most’, ‘least’, ‘more than’, and ‘less than’ on a bar graph.

3. interpret tally marks on a chart.

Critical Thinking

1. follow two or three consecutive, simple directions.

2. identify a sequence of events.

3. use technology at an appropriate level.

4. make inferences.

5. draw conclusions.

6. compare objects, people, and events.

7. apply classification skills to a variety of situations such as objects, events, animals, and people.

8. identify observable characteristics of people, places, or things.

9. participate in an opinion poll.

Kindergarten Outcomes

As a result of their experiences with Social Studies, Kindergarten students should be able to:

1. recognize that everybody has feelings.

2. recognize that people have likenesses and differences.

3. understand that individuals are unique.

4. recognize that we all have families and that families differ from each other.

5. recognize that we all have responsibilities.

6. distinguish between rural and urban communities.

7. describe the type of community in which they live.

8. name four community helpers and describe what each one does.

9. name the four seasons and describe the weather for each season.

10. recognize the importance of caring for the environment and explain one way to care 
for the environment.

11. understand that a globe is a model of the Earth.

12. recite the flag salute and sing at least one patriotic song.

13. distinguish classroom locations and materials using physical demonstration.

14. demonstrate habits that model respect and caring for themselves, others, property, 
and the world around them.

15. name at least two holidays and explain why they are celebrated.

16. understand and discuss information contained within a bar graph and/or a diagram.

17. distinguish between land and water on a globe.

18. locate the North Pole, South Pole, and equator on a globe.


                                           Grade 1 Program

During the first grade program, the study of family is explored in greater depth.  Students will look closely at their own families, examine how their families are similar to or different from other families among their schoolmates in the neighborhood, the community, and with other cultural groups.  The focus is on how families provide for basic human needs.  The students will begin to look at their own country through holidays and national symbols.  Map skills are further developed and students will begin to apply their language skills beyond speaking and listening to reading and writing.

I.    History of my family  


A.  Compare and contrast past and present [6.1.2 A1-2; 6.4.2 A3-4]


1.  Food



2.  Clothes



3.  Shelter



4.  Occupations


B.  Traditions (3 generations) [6.4.2 A2]
II.   Family life around the world [6.2.2 E2-3]
A.  Compare and contrast different locations  



1.  Food



2.  Clothes



3.  Shelter



4.  Occupations


B.  Traditions [6.2.2 E2-3]
III.  The neighborhood store (Economics)  


A.  Prices [6.5.2 A1-2]

B.  Supply and demand [6.5.4 A5]

C.  Producers and consumers [6.5.4 A6]

D.  Goods and services [6.5.4 A1,5]

E.  Market [6.5.4 A5]

F.  Money [6.5.2 A4, B1] 

IV.  Our nation


A.  Citizenship [6.2.2 A3, D1]

B.  Voting process [6.2.2 A3,5]

C.  National symbols [6.2.2 B1]

D.  Holidays [6.2.2 E2]
V.   Geography  


A.  Globe [6.6.2 A2-3]

B.  Oceans and continents [6.6.2 A1] 


C.  North and South poles [6.6.2 A2-3]

D.  Equator [6.6.2 A3] 


E.  Landforms [6.6.2 B1-2]

F.  Directions [6.6.2 A1]
Grade 1 Skills

As a result of their experiences with Social Studies, first grade students should be able to:

Life, Social, and Citizenship

1. express their points of view on age-appropriate topics.

2. recognize human emotions and possible triggers.

3. recognize an opinion.

4. express personal opinions.

5. recognize traffic signs.

6. recognize warning signs.

7. know their full names and addresses.

8. develop personal friendships.

9. exhibit self-respect.

10. exhibit respect for others.

11. work well in groups.

12. recognize the need for interdependence among people.

13. respect the points of view of others.

14. respect our American heritage, beliefs, and values.

15. understand the democratic process.

16. give an example of a specific role of a citizen in a democracy.

17. explain and recognize the need for rules and laws.

18. work within school and classroom rules.

19. accept/appreciate the variety of ethnic heritages within our society.

20. demonstrate pride in their work.

21. appreciate the dignity in all occupations.

22. complete classroom jobs and accept responsibilities.

23. demonstrate respect for the rights of others.

24. recognize the fact that responsibility and freedom are related.

Map Skills
1. recognize that a globe is a model of the Earth.

2. point to oceans and continents on a globe.

3. identify the North Pole and the South Pole.

4. point to the equator on a globe.

5. identify landforms: mountain, river, valley.

6. recognize cardinal directions.

7. follow a series of directions.

Charts and Graphs
1. recognize ‘more’ or ‘less’ quantities indicated by a pictograph.

2. create and interpret a bar graph.

3. use tally marks to create a chart.

4. interpret a chart or table.

5. create a family time line.
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Critical Thinking
1. organize events in the sequence in which they occurred.

2. use technology that is grade-appropriate.

3. make inferences based on given information.

4. draw conclusions from given information.

5. compare and contrast people, places, and events.

6. classify objects, events, people, and emotions.

7. use observation skills to identify specific characteristics of people, places, and things.

8. predict the outcome(s) of an activity.

9. identify specific occupations and careers.

10. compare life today with life long ago.

Grade 1 Outcomes

As a result of their experiences with Social Studies, first grade students should be able to:

1.  list at least two similarities and two differences between families.

2.  explain why families and schools have rules and helpers.

3.  recognize food, clothing, and shelter as needs.

4.  explain and understand that people work for needs and wants.

5.  list at least two similarities and two differences between neighborhoods.

6.  compare two neighborhoods in terms of how people provide food, clothing, shelter,                                                                  
occupations, and traditions.

7.  distinguish between natural and man-made characteristics of a neighborhood.

8.  describe two characteristics of their own neighborhoods.

9.  explain the purposes of maps and globes.

10.  list the four cardinal directions.

11.  use a picture map to locate specific places.

12.  read and create simple charts and graphs.

13.  state the name and position of the leader of the United States.

14.  identify the nation’s capital city.

15.  recognize the fact that the United States is comprised of many states.

16.  name at least two holidays and give reasons for their celebrations.

17.  describe how citizens in a democracy participate in community and 


political life (voting process).

18.  create a time line depicting their family through two generations.

19.  compare life today with long ago.

20.  recognize names of major American figures.

21.  recognize history and significance of American symbols.

22.  distinguish between wants and needs.

23.  distinguish between goods and services.

24. understand consumers and buyers.

25. explain price is the amount of money people pay for goods and services.

26. explain a market exists when buyers and sellers exchange goods and services.

                                                       Grade 2 Program 

The second grade program teaches children about the continents and oceans, and begins to develop a sense of where they are located in relation to the United States and the continents.  They study their own community and the various types of other communities.  Students will be introduced to some basic economic principles, and they will also learn about our nation’s capital.  Students at this level will learn more about directions, geographical features and terms, and will expand their map and graph skills.

I.  Community


A.  Types of community [6.1.2 A1,5]


1.  Urban



2.  Suburban



3.  Rural


B.  History of the community [6.1.2 A1-2; 6.4.2 A3]


1.  Origin of name



2.  Important buildings



3.  People who came to live there during different times [6.1.2 A4]

C.  Physical and human characteristics change over time [6.1.2 A1-2; 6.4.2 A1; 

                                                                                                        6.6.2 B2, C1, E2]

D.  Taxes provide goods and services 


1.  Roads



2.  Schools



3.  Parks


E.  New Jersey Native Americans (Lenape) [6.4.2 A3, B1-2]


1.  Elements of community life  


a.  Food


b.  Clothing


c.  Shelter


d.  Education  


e.  Trade


2.  Relationship of communities to climate and resources [6.1.2 A1]
II.  The factory [Economics]


A.  Business start-up  



1.  Workers—human resources [6.5.2 B1]


2.  Raw materials—natural resources [6.5.2 A2; 6.6.2 E1]


3.  Tools—capital resources [6.5.2 A1]

B.  Hiring workers  



1.  Various jobs [6.5.2 B1]


2.  Earning wages [6.5.2 A3, B1]


3.  Producers, workers, and sellers [6.5.2 B1]

C.  Assembly line production [6.1.2 A5]


1.  Product from start to finish



2.  Goods and services [6.5.2 A1]
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II.  The factory [Economics] (cont’d)


D.  Sale of a product [6.5.2 A4]


1.  Pricing related to effort and materials



2.  Market




a.  Buyers (consumers) and sellers exchanging goods and services




b.  Transportation of goods to market [6.6.2 D1]


3.  Wants and needs [6.5.2 A1]



a.  Comparison of prices




b.  Making sound economic choices
c.  Savings [6.5.2 A3-4]
III.  Our nation’s capital


A.  Reasons for government and laws [6.2.2 A1-2] 


B.  Responsibilities of citizens in a democracy (e.g. voting) [6.2.2 A3,5, C1, D1]
    
C.  History and significance of American symbols  



1.  Flag [6.4.2 B1-2]


2.  Eagle



3.  Statue of Liberty [6.4.2 B4]

D.  Historical significance of national statues, monuments and buildings [6.1.2 A4; 

                                                                                                                6.2.2 B1; 6.4.2 B4]


1.  White House



2.  Capitol Building



3.  Washington Monument [6.4.2 B1]


4.  Lincoln Memorial [6.4.2 B1]

E.  Justice for all [6.2.2 A2,4]

F.  Nationality—shared American heritage [6.2.2 A3, B1]
IV.  Geography (map skills)


A.  Spatial terms [6.6.2 A1-3]


1.  Left-right



2.  Cardinal directions


B.  Places and regions


1.  Physical features [6.6.2 B1]



a.  Continents [6.2.2 E1]



b.  Oceans




c.  Mountains




d.  Lake




e.  Hill




f.   Valley




g.  Plain




h.  Island




i.   Peninsula




j.   River



2.  Physical and human characteristics change over time [6.1.2 A1-2]
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V.  Major national holidays [6.2.2 B1, C1, E2-3; 6.4.2 A3]

A.  Reason for celebration [6.4.2 B3]

B.  Relationship of major American historical figures to respective holidays [6.1.2 A4-5; 

                                                                                                                6.2.2 B1, D2; 6.4.2 B1]

C.  Simple concepts of diversity, tolerance, and respect for others [6.2.2 A6, E1]
VI.  Current events [6.1.2 A3-4]

A.  Nature and society Issues


B.  Holidays [6.2.2 E2]
Grade 2 Skills
As a result of their experiences with Social Studies, second grade students should be able to:
Life, Social, and Citizenship

1. sustain personal friendships.

2. demonstrate respect for self and others.

3. work in a group.

4. accept responsibility for specific tasks in a group.

5. recognize the interdependence among people.

6. demonstrate courtesy.

7. understand and respect our American heritage, beliefs, and values.

8. give an example of the role of a citizen in a democracy.

9. accept the need for school and classroom rules.

10. respect school and classroom rules.

11. accept other ethnic groups and their heritage.

12. demonstrate pride in their work.

13. demonstrate good work habits.

14. understand the importance of being responsible.

15. respect the rights of others.

Map Skills

1. use a globe and identify

a. oceans

b. continents

2. recognize land forms

a. continents

b. oceans

c. mountains

d. lakes

3. compare relative size.

4. use the legend key on a map.

5. identify cardinal directions.

6. describe the location of a place on a map.

7. provide directions in terms of locating a place on a map.

Charts and Graphs

1. use and interpret data from a pictograph.

2. use and interpret a bar graph.

3. interpret data from a chart.

4. interpret a timeline.
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Critical Thinking
1. follow directions

2. recall information that is read or heard

3. recognize or order events in a sequence

4. use current technology for social studies instruction appropriate to the grade level

5. compare and contrast locations and communities

6. identify a variety of occupations within the community

Grade 2 Outcomes

As a result of their experiences with Social Studies, second grade students should be able to:

1. recognize the differences and similarities among urban, suburban, and rural 
communities.

2. describe the history of their community. 

3. describe the cultural aspects of food, clothing, and shelter of the Lenapes.

4. know that some essential goods and services are provided by the 


government (e.g. roads, schools, parks).

5. know that in our economy there are workers (human resources), 


raw materials (natural resources), and tools (capital resources).

6. understand that consumers are buyers, producers and workers are sellers, goods are 
objects, and services are activities.

7. understand that prices are the money value of goods and services.
8. identify the types of transportation and communication used to move goods, ideas, 
and people from place to place.

9. identify the need for laws and rules.

10. know that voting is a way that citizens in a democracy participate in their 
communities.

11. identify American symbols (e.g. flag, eagle, Statue of Liberty).

12. identify important national buildings, statues, and monuments found in 



Washington, D.C.

13. understand that most Americans or their ancestors have come from different parts of 
the world.

14. demonstrate an understanding of location and direction on a map.

15. explore simple concepts of diversity, tolerance, and respect for others.
16. recognize the names of some major figures in American history.
17. understand reasons for the celebration of some of the American holidays.
18. make informed choices about nature-society issues.
19. read and extract information from charts, graphs, and maps.
Grade 3 Program
The third grade program examines communities in depth.  Students will explore communities past and present, at home and abroad.  They will compare and contrast the cultural and economic features in these communities.  Students will become familiar with many types of maps, and will expand their knowledge of the earth’s physical features.

I.  Geography – map skills
A. Globes 


1.  Hemispheres [6.6.4 A6]

2.  Continents [6.6.4 A5]

3.  Oceans [6.6.4A5]

4.  Poles[6.6.4 A6]

5.  Equator [6.6.4 A6]

6.  Prime Meridian [6.6.4 A6]
B. Land Forms – identification and description [6.6.4 B1, C1]

1.  Peninsula


2.  Plain


3.  Coast


4.  Gulf


5.  River


6.  Valley


7.  Island

C. Directions [6.6.4 A1]

1.  Identification of cardinal and intermediate


2.  Use on a map

D. Key and symbols [6.6.4 A2]
II.  U.S. history 
A. Native Americans of the United States


1.  Environmental Influences on:


     a.  Food [6.4.4 A4]

     b.  Clothing [6.4.4A4]

     c.  Shelter [6.4.4 A4]

     d.  Education[6.4.4 A1]

     e.  Trade[6.4.4 A6]

2.  Climate – Weather over an extended period affects the workings of the        
  
     community 

3.  Natural Resources and their role in daily life [6.2.4 E5; 6.6.4 E1]
     B.  Development of a nineteenth century community [6.6.4 E1-2]

1.  Important historical figures [6.1.4 A5; 6.2.4 C4; 6.6.4 B4]

2.  Natural resources / climate [6.2.4 C4]

3.  Transportation / inventions [6.2.4 C4]

4.  Government [6.2.4 C4]

5.  Responsibilities of a citizen [6.2.4 D1; 6.4.4 A4; 6.6.4 B4]

6.  Comparison of life today with life long ago [6.1.4 A2; 6.4.4 A4]
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III.  Sussex County 
      A.  Government [6.2.4 A2,4]
      B.  Geography [6.6.4 A4]
      C.  History [6.2.4 B4]
      D.  Economics [6.5.4 A4]
IV. The world marketplace [Economics] 
A. Supply and demand [6.5.4 A1]
B. Raw materials / natural resources [6.6.4 E1-2]
C. Producers / consumers [6.5.4 A6]
D. Imports / exports [6.5.4 A5]
E. Transportation [6.6.4 D1]
F. Geography – locations of countries [6.6.4 A4-5]
V.  Communities around the world – cultures
A. Comparison of local community to other communities around the world


1.  Location / geography [6.4.4 A1; 6.6.4 A1]

2.  Government [6.2.4 A1]

3.  Currency [6.5.4 A3]

4.  Language [6.4.4 A1]

5.  Education [6.4.4 A1]

6.  Landmarks


7.  Customs [6.4.4 A1]

8.  Methods of food production [6.5.4 A4]
B. Recognition of one’s own and others’ nationalities and citizenship [6.2.4 D1, E4; 

                                                                                                                6.4.4 A6]
VI.  Current events [6.2.4 E5]
   




Grade 3 Skills

As a result of their experiences with Social Studies, third grade students should be able to:

Map Skills
1. use a globe and identify:

a) oceans

b) continents

c) equator

d) Arctic and Antarctic Circles

e) lines of longitude and latitude

f) prime meridian

g) North Pole and South Pole

2. use a coordinate system to locate a place on a map.

3. distinguish between hemispheres.

4. use the scale provided on a map.

5. name the oceans and continents.

6. use a thematic map.

Charts and Graphs
1. use or draw diagrams to define or specify a location.

2. read and interpret:

a) pictographs

b) pie graphs

c) bar graphs

d) line graphs

      3.   record data on a chart.

      4.  interpret data from a chart.

Reading
     1.  recognize the main idea in a reading selection related to Social Studies.

     2.  recall information from a story, video, etc.

     3.  find a reference as a means of obtaining information.

     4.  use a card catalog or an electronic file.

     5.  locate information in a newspaper or other periodical.

     6.  use grade-appropriate Social Studies computer programs.
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Writing
    1.  write a report on a given topic.

Critical Thinking
    1.  follow and give multi-step directions.

    2.  describe the relationship among people, places, and events.

    3.  distinguish between fact and opinion.

    4.  express a point of view on an issue.

    5.  make generalizations based on given information (if → then).

    6.  make inferences.

    7.  draw conclusions.

    8.  compare and contrast people, events, and cultures in terms of similarities and 
differences.

Other
    1.  recognize human emotions and attitudes.

Grade 3 Outcomes

As a result of their experiences with Social Studies, third grade students should be able to:

1. identify and locate features on a map and globe.

a. oceans

b. continents

c. North Pole

d. South Pole

e. hemispheres

f. equator

2. identify landforms.

a. peninsula

b. plain

c. coast

d. gulf

e. river

f. valley 

g. island

3. read and extract information from graphs, charts, tables, time lines, and maps.

4. locate and utilize the key and compass rose.

5. locate Sussex County on a NJ map.

6. know and find the township in which they live on a Sussex County map.

7. cite four characteristics of Sussex County.

8. demonstrate good citizenship in school.

9. cite two or more famous people from their country’s history and give the reasons for 
their fame.

10. name two important inventors and their inventions.

11. differentiate between goods and services.

12. differentiate between imports and exports.

13. identify different types of natural resources.

14. explain relationship of the community to the available natural resources.

15. compare elements of local community life and culture to others in the past and around 
the world.

16. identify elements of Native American culture.

The Social Studies Program in Grades Four – Eight


The Social Studies Program changes somewhat as students move from grade three to grade four.  During the primary grades, the major focus is on broad concepts such as family, neighborhood, and community.  Beginning in grades four, five, and six, the program has a greater content focus and the student begins a study of specific geographical and political areas such as: New Jersey, the United States, the Middle East, and Europe.  A specific focus is placed on time.  Students begin to study specific periods and social phenomena such as the American Colonial period, the “ancient” world, Medieval Times, the Renaissance, the Industrial Revolution, etc.  Students are expected to do more reading of primary and secondary sources.  They are expected to expand upon their reading, writing, research and presentation skills.  Map skills reach a sophisticated level in which students can read road maps and plan trips identifying the most direct routes.  Students will write research reports and present data in a variety of ways, making maximum use of the technology available for both the research and the presentation.


The students are exposed to increased amounts of time for Social Studies as a result of schedule changes, which include Social Studies classes 4-5 times per week.  Additionally, class time is supplemented through in-depth reading assignments in literature classes, through the integration of other content areas, the greater use of technology and research (example – Internet), and far greater reliance on students working outside of class in terms of long-term projects and homework assignments.


These changes are readily evident as the content outlines in grades 4-8 are examined.  They are far more detailed and require much more effort on the part of individual students.
Note: The numbers & letters enclosed in brackets that follow an item within the curriculum   

           outline refer to the New Jersey Core Curriculum Content Standard(s) addressed by 

           that particular item.

                                           Grade 4 Program                

                      

The students’ area of study expands from the community to the state.  New Jersey’s geography, natural resources, and regions will be studied.  The students will study the historic and economic development of New Jersey from its early settlements to its modern day cities.  They will compare and contrast the local, county, and state government to the government at the federal level.  Students will learn about the diverse population of New Jersey and the contributions of numerous immigrants in the past and present.  New Jersey’s place in the United States and in the world is explored, as well as those New Jerseyans who have become famous locally, nationally, and internationally.

I.  New Jersey geography


A.  Regions [6.1.4 A3; 6.6.4 A1-6, B1]


1.  Atlantic coastal plain (Pine Barrens, Jersey shore)



2.  Piedmont



3.  Highlands



4.  Ridge and valley regions


B.  Resources [6.6.4 B1-4]

C.  Climate [6.6.4 C1]

D.  Cities 


E.  Environmental concerns [6.6.4 E1-2]

F.  Map skills


1.  Globes and hemispheres



2.  Types of maps



3.  Latitude/Longitude and grids



4.  Scale

II.  New Jersey history  


A.  Famous New Jerseyans [6.2.4 A1,3]

B.  Colonization [6.2.4 E5-10; 6.4.4 A1-2, B1-4]


1.  Early explorers



2.  Dutch and Swedes



3.  English takeover



4.  Life in colonial New Jersey [6.2.4 E11]

C.  Revolution [6.1.4 A4]


1.  Reasons for revolution



2.  Tax revolts



3.  Declaration of Independence



4.  Battles of the war (Trenton, Princeton, Monmouth)



5.  Troops in Morristown [6.1.4 A6]


6.  Molly Pitcher


D.  New Nation [6.2.4 E1-3]


1.  Early immigration [6.1.4 A5; 6.4.4 A3,5]


2.  Industrialization [6.2.4 B4; 6.4.4 B5-8]


3.  Growth of cities


E.  Civil War 
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II.  New Jersey history (cont’d)


F.  Turn of the century [6.2.4 D1-3]


1.  Immigration



2.  Urbanization

III.  Government [6.2.4 A5]

A.  Local government  [6.4.4 A4; 6.5.4 B1]

B.  County government

C.  State government [6.2.4 A2, C1-3]


1.  New Jersey Constitution



2.  Branches of government



3.  State capital


D.  Federal government [6.2.4 A2]


1.  United States Constitution [6.2.4 B1-3]


2.  Branches of Government [6.2.4 C4]
IV.  Economics


A.  Economic decision making (opportunity cost) 

B.  Factors of production


1.  Land [6.5.4 A4]


2.  Labor [6.5.4 A4]


3.  Capital [6.5.4 A4]


4.  Entrepreneurs [6.5.4 B2]

C.  Supply and demand [6.5.4 A1-3]

D.  Money  [6.5.4 A5-8]


1.  Function



2.  Government currency


E.  Economic system characteristics [6.5.4 A1-8, B1-2]


1.  Traditional



2.  Market



3.  Command

V.  Technology [6.1.4 A1; 6.6.4 D1-2]

A.  Inventions


B.  Transportation


C.  Communications

VI.  Current events [6.1.4 A6; 6.2.4 E5]




    Grade 4 Skills

As a result of their experiences with Social Studies, fourth grade students should be able to:

Map Skills
       1.  use a globe and identify all major features.

       2.  use a globe to demonstrate the shortest global distances and routes.

       3.  identify geographic land forms including:

a) strait

b) peninsula

c) mountain range

d) delta

e) bay

f) tributary

g) divide

       4.  use a compass rose to identify/locate places on a map.

       5.  create a map and a legend appropriate for the map.

       6.  interpret symbols on a map.

       7.  use the following types of maps:

a) inset

b) locator

c) picture

d) thematic

e) physical

f) political

g) road

h) historical

       8.  identify lines of longitude and latitude.

       9.  use a coordinate system to find a location on a map.

     10.  recognize hemispheres.

     11.  use a map’s scale to determine distances.

     12.  identify best travel routes.

Charts and Graphs
       1.  read and interpret the following types of graphs:

a) picto

b) bar

c) line

d) pie

       2.  collect data and create line graphs and bar graphs.

       3.  use a computer program to create a graph from collected data.

       4.  create and interpret tables and charts.

 


 Grade 4 Skills – page 2

Reading
1. read a passage and identify the main idea.

2. read and understand a set of directions.

3. identify a sequence of events.

4. recognize cause and effect.

5. summarize a passage.

6. skim a passage for specific details.

7. create a simple outline focused on the main idea and supporting information.

Writing
      1.  write a report from outlined information.

      2.  express a personal viewpoint.

      3.  present an argument for or against a position or issue.

Critical Thinking
1. make generalizations.

2. make inferences (if → then).

3. draw conclusions.

4. compare and contrast.

5. classify.

6. identify and interpret cause and effect.

7. identify a social or environmental problem.

8. present alternative solutions to problems.

9. predict outcomes based on known information.

Life Skills / Social Skills / Citizenship
1. exhibit self-respect.

2. exhibit respect for others.

3. work effectively in a group.

4. carry out responsibilities in terms of individual or group work.

5. exhibit respect for our American heritage, beliefs, and values.

6. exhibit respect for the ethnic and cultural heritage of other nations, peoples, and 
groups.

7. demonstrate respect for the rights of others.
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Other
     1.  present an oral report to the class.

     2.  use the following references:

a) atlas

b) dictionary

c) encyclopedia

d) almanac

e) newspaper

f) magazine

     3.  use the following to access information electronically:



         a)  electronic library filing system



         b)  CD-ROM for:

         1)  encyclopedia

         2)  atlas

         3)  almanac



         c)  the Internet

Grade 4 Outcomes

As a result of their experiences with Social Studies, fourth grade students should be able to:

1. identify the regions of New Jersey and locate each on a map.

2. list at least two early explorers of New Jersey.

3. compare and contrast the early Dutch and Swedish settlements in New Jersey.

4. describe life in an English colony of New Jersey.

5. discuss the role of New Jersey during the American Revolution.

6. explain at least one major change in New Jersey during the nineteenth century.

7. describe how the influx of immigrants affected life in New Jersey.

8. describe how current immigration trends are influencing the culture of New Jersey 
today.

9. explain how New Jersey’s state government is organized.

10. list at least three New Jersey cities and for what they are best known. 

11. list and explain at least two problems that New Jersey is facing today.

12. list three major products of modern New Jersey.

13. compare the New Jersey government with the United States government.

14. describe how the state of New Jersey generates revenue to provide basic services.

15. locate and utilize scale on a map.

16. distinguish between latitude and longitude, and explain their use.

17. identify three famous New Jerseyans and explain why they are important.

18. identify major waterways in New Jersey.

19. indicate the relative location of New Jersey on a globe.

20. determine the distance between two major New Jersey cities using the distance scale.

21. use an atlas to find the population of two major cities.

22. use the local newspaper to identify a story about local government and state 
government.

23. use timelines.

24. identify three economic system characteristics: traditional, market, command.

                       
                   Grade 5 Program
The fifth grade program expands into the study of the United States.  This is primarily a historical study, beginning with the hunters crossing what is now the Bering Strait, and continuing through the Civil War reconstruction period.  The program includes a regional study of the Northeast, Southeast, Southwest, Middle West, Mountain, and Western states.  The regional studies may be done separately, however, they may be explored in terms of the historical time line since much of our nation’s history is consistent with the ever westward expansion of the populace.

Students will further develop map skills, globe skills, and reporting skills.  They will expand their use of almanacs and atlases.  Students will also enhance their presentation skills through the use of statistical data (charts, tables, and graphs), and computer programs.  They will begin to use the Internet for additional research and source material.

I.  Geography


A.  Regions of the United States [6.6.8 A1, B1-7, D3,5,7, E5]



1.  Northeast



2.  Southeast 



3.  Middle West



4.  Mountain



5.  Southwest



6.  West


B.  Map skills [6.6.8 A1]

II. Colonization  


A.  Explorer Influence [6.3.8 A1-2]


B.  New England



1.  Geography [6.4.8 D3]



2.  Reasons for settling [6.4.8 D1-4]



3.  Settlers—leaders and groups [6.4.8 D2-3



4.  Relations with Native Americans  [6.4.8 D4-5]


C.  Middle Colonies  



1.  Geography [6.4.8 D3,6]



2.  Reasons for settling [6.4.8 D1-4]



3.  Settlers—leaders and groups [6.4.8 D2-3]



4.  Relations with Native Americans (Lenape and Dutch/Swedes) [6.4.8 D4-5]


D.  Southern colonies  



1.  Geography [6.4.8 D3,6]



2.  Reasons for settling [6.4.8 D1-4]



3.  Settlers—leaders and groups [6.4.8 D2-3]



4.  Relations with Native Americans [6.4.8 D4-5]
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III.  American Revolution


A.  Causes and effects [6.4.8 E1]


B.  Declaration of Independence [6.4.8 E3]


C.  People of the Revolution [6.4.8 E2]



1.    Paul Revere



2.    Ben Franklin



3.    John Hancock



4.    Samuel Adams



5.    Crispus Attucks



6.    Thomas Jefferson



7.    Thomas Paine  



8.    George Washington



9.    Betsy Ross



10.  Marquis de Lafayette



11.  Baron Von Stueben


D.  Events of the Revolution [6.4.8 E2,4-5]



1.  Role of New Jersey



2.  Major battles (Lexington and Concord, Bunker Hill, Trenton, Saratoga, 



     Yorktown, and Princeton)

IV.  New Government


A.  Articles of Confederation  


B.  Constitution [6.2.8 C1]


C.  Bill of Rights [6.2.8 C1]


D.  Branches of government [6.2.8 C2]


E.  Significant leaders 



1.  George Washington



2.  John Adams



3.  James Madison



4.  Alexander Hamilton


F.  Current election process [6.2.8 D1]

V.  The Growing Nation  


A.  Territorial expansion and acquisition [6.4.8 F3]



1.  Lewis and Clark expedition [6.4.8 F9]



2.  Movement by settlers [6.4.8 F3]


B.  War of 1812 [6.4.8 F7]


C.  Early industrialization [6.4.8 F1]



1.  Canals



2.  Railroads


D.  Andrew Jackson [6.4.8 F10]
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VI.  Civil War [6.4.8 G1]


A.  Causes and effects  


B.  Slavery



1.  Conflicts



2.  Abolitionists



3.  Underground Railroad


C.  Significant leaders  



1.  Abraham Lincoln



2.  Jefferson Davis



3.  Robert E. Lee



4.  Ulysses S. Grant


D.  Significant events  



1.  Fort Sumter



2.  Bull Run



3.  Battle of Gettysburg



4.  Gettysburg Address



5.  Emancipation Proclamation



6.  End of war



7.  Lincoln’s assassination



8.  New Jersey’s Role [6.4.8 G2]

VII.  Reconstruction [6.4.8 G3]

Grade 5 Skills

As a result of their experiences with Social Studies, fifth grade students should be able to:

Map Skills
   1.  use a globe and identify all major features.

   2.  identify shortest global distances and routes.

   3.  identify the following geographic landforms:

a) continents (name and identify)

b) oceans (name and identify)

c) sea

d) lake

e) river

f) strait

g) peninsula

h) island

i) mountain

j) mountain range

k) valley

l) delta

m) bay

n) tributary

o) divide

   4.  describe locations and directions from one major city to another using cardinal and 
                          
intermediate directions.

   5.  define latitude and longitude.

   6.  explain the legends on several maps.

   7.  compare the sizes of various locations using a physical map.

   8.  interpret symbols on a map.

   9.  understand and use the following types of maps:

a) inset

b) physical

c) political

d) road

e) historical

f) rainfall

g) population

h) product

 10.  explain longitude and latitude.

 11.  use a coordinate system (grid) to find a location on a map.

 12.  identify a location by its longitude and latitude measured in degrees.

 13.  identify a hemisphere.

 14.  determine distances on a map using its scale.

 15.  determine elevations using color tints on a map.

 16.  determine efficient travel routes using a map.

 17.  explain time zones.
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Map Skills (cont’d)
 18.  determine the times in several zones east and west of a given location.

Charts and Graphs

   1.  create and interpret the following types of graphs:

a) picto

b) bar

c) line

d) pie

   2.  create and interpret charts and tables.

   3.  organize a timeline based on several significant, historical events.

   4.  read and interpret events from a timeline.

Reading
   1.  organize a series of events in sequence based on a reading passage.

   2.  recall significant facts from reading a passage, listening, or viewing a video.

   3.  identify facts that support an idea or a point of view.

   4.  distinguish between the main idea and supporting details in a reading passage.

   5.  skim a passage for specific information.

   6.  distinguish between fact and opinion.

   7.  summarize a passage orally or in writing.

Writing
   1.  write a set of directions.

   2.  write and/or present an argument.

Critical Thinking
   1.  explain the difference between a primary source and a secondary source.

   2.  participate in a debate on a topic of interest.

   3.  make if → then generalizations.

   4.  make inferences.

   5.  draw conclusions.

   6.  compare and contrast.

   7.  classify.

   8.  interpret cause and effect.

   9.  identify a social, environmental, or political problem.

 11.  explore and identify alternative solutions to problems.

 12.  recognize and explain “points of view”.

 13.  defend a point of view.

 14.  recognize the interdependence among people, places, and nations.

 15.  understand what is meant by the democratic process. 
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Other
1. select the appropriate reference tool(s) from the following resources to obtain needed  

      data:

a) atlas

b) dictionary

c) glossary

d) encyclopedia

e) almanac

f) newspaper

g) magazine

   2.  access reference materials electronically:



         a)  electronic library filing system



         b)  CDROM for an encyclopedia



         c)  internet

   3.  work effectively in a group.

   4.  demonstrate responsibility whether working independently or in a group.

   5.  demonstrate respect for our American heritage, beliefs, and values.

   6.  recognize/identify responsibilities of a citizen in a democratic society.

   7.  participate in group and individual decision-making activities.

   8.  respect the rights of others.

Grade 5 Outcomes

As a result of their experiences with Social Studies, fifth grade students should be able to:

1. map the exploration routes of the Vikings.

2. describe the impact of the explorers on the territories they discovered.

3. identify on a map the colonies and the countries that colonized them.

4. list three reasons why Americans wanted their independence.

5. describe an event from the American Revolution (e.g.  Boston Tea Party, Battle of 
Bunker Hill, Battle of Trenton, Battle of Yorktown).
6. name a leader of the Revolutionary War and describe that person’s role in history.

7. name a significant leader of the Constitutional Convention.

8. list the three branches of government and name a responsibility of each.

9. describe at least three amendments of the Constitution.

10. trace on a map the route of the Lewis and Clark Expedition.

11. list three modes of travel used by settlers in the “westward expansion”.

12. list two contributing causes that brought the North and South to Civil War.

13. list three facts about the life of Abraham Lincoln.

14. cite and explain a major outcome of the Civil War.

15. name three inventions from the Industrial Revolution that are still part of your life today 
and explain why they are important to you.

16. identify a major geographic region and identify a state that represents the region, a 
major city, a product, a river and other geographical features.

17. cite information from different kinds of graphs, tables, and charts.

18. distinguish between stated and implied content in a primary or secondary source.

19. demonstrate the proper use for historical, physical, and political maps.

20. utilize available technology.

                                           Grade 6 Program


The sixth grade program focuses on the Ancient World.  The study begins with the ancient civilization of Egypt and the Fertile Crescent, then proceeds to Greece and Rome.  Students are exposed to major historical time periods, including the Middle Ages and the Renaissance.  In addition to building map and globe skills, students will also be expected to conduct research and make multimedia presentations.

I.  The First Cultures [6.1.8 A1-11; 6.3.8 A1-3]


A.  Early people



1.  Hunters and gatherers


B.  Stone Age technology


C.  Beginning of agriculture
II.  Fertile Crescent [6.1.8 A1-11; 6.3.8 A3]

 
A.  Geography [6.6.8 A1-8, B2-3, C5]


B.  Development of civilization


C.  Legacy [6.2.8 A1]



1.  Writing



2.  Code of law



3.  Inventions



4.  Religions

III.  Ancient Egypt [6.1.8 A1-11; 6.3.8 A3] 


A.  Geography [6.6.8 A1-8, B2-3, C5]

B.  Development of civilization


C.  Legacy



1.  Architecture



2.  Math and science



3.  Arts


D.  Pharaohs


E.  Daily life

IV.  Greece [6.1.8 A1-11] 


A.  Geography [6.6.8 A1-8, B2-3, C5]


B.  Greek city-states [6.3.8 B2-3]



1.  Athens



2.  Sparta


C.  Birth of democracy [6.2.8 A2-3]



1.  Citizenship and democracy



2.  Age of Pericles


D.  Legacy [6.3.8 B4]



1.  Language



2.  Myths



3.  Arts



4.  Olympics



5.  Philosophers



6.  Architecture
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IV.  Greece (cont’d)



7.  Math and sciences



8.  Expansion of ideas


 
9.  Peloponnesian War


         10.  Alexander the Great

V.  Rome [6.1.8 A1-11]


A.  Geography [6.3.8 B6; 6.6.8 A1-8, B2-3, C5]


B.  Roman Republic [6.3.8 B7]



1.  Patricians and Plebians



2.  Twelve Tables



3.  War with Carthage


C.  Building an Empire [6.3.8 B8]



1.  Emperors



2.  Pax Romana



3.  Fall of Rome [6.3.8 B9]


D.  Legacy of Rome [6.3.8 B4]



1.  Architecture



2.  Gladiators



3.  Roads and aqueducts



4.  Law



5.  Language



6.  Spread of Christianity

VI.  The Arab World [6.1.8 A1-11]


A.  Geography [6.6.8 A1-8, B2-3, C5]


B.  Religion 



1.  Muhammad



2.  Five Pillars


C.  Spread of Islam [6.3.8 C2]


D.  Legacy 



1.  Preservation of knowledge



2.  Math and science



3.  Art and architecture



4.  Literature

VII.  Middle Ages [6.1.8 A1-11]


A.  Geography [6.6.8 A1-8, B2-3, C5]


B.  Feudalism [6.3.8 C6-7]



1.  Manors



2.  Guilds



3.  Knights



4.  Development of towns


C.  Rise of the church 


D.  Crusades
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VII.  Middle Ages (cont’d)


E.  Legacy 



1.  Art and architecture



2.  Education



3.  Literature

VIII.  Renaissance and Reformation [6.1.8 A1-11; 6.3.8 D2]


A.  Arts and sciences 



1.  Patrons



2.  Michelangelo



3.  daVinci



4.  Astronomy




a.  Galileo




b.  Copernicus




c.  Newton




d.  Pascal



5.  Literature




a.  Cervantes




b.  Shakespeare


B.  Reformation 



1.  Martin Luther



2.  Moveable type printing press


Grade 6 Skills

As a result of their experiences with Social Studies, sixth grade students should be able to:

Map Skills
1. use a globe with proficiency, demonstrating an understanding of the following:

a) direction

b) rotation

c) North Pole, South Pole, Equator, Tropic of Cancer, Tropic of Capricorn, 

       Arctic Circle, Antarctic Circle, Prime Meridian.

d) lines of latitude and longitude on a globe

e) shortest routes globally

f) the effect of axial slant on the seasons

2. use maps of the following types:

a) physical

b) political

c) historical

3. demonstrate basic map skills in terms of:

a) longitude and latitude

b) legend

c) scale

d) compass directions

e) elevation and contour

4. use maps to make generalizations.

5. use maps to make inferences.

6. draw conclusions using information from two or more maps.

Charts and Graphs
1. interpret graphs, charts, and tables.

2. create graphs, charts, and tables, including:

a) pictographs

b) bar graphs

c) line graphs

d) circle graphs

3. use graphs, charts, and tables when writing reports or making presentations.

Reading
      1.  read passages and identify the main idea and supporting statements and/or facts.

      2.  read passages and determine the author’s goal.

      3.  recognize cause and effect.

      4.  distinguish between fact and opinion.

      5.  skim written material for specific facts or details.

      6.  develop an outline based on written material.
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Writing
      1.  use descriptive writing.

      2.  prepare a concise narrative.

      3.  use persuasive writing.

Critical Thinking
      1.  gather information from primary as well as secondary sources.

      2.  make generalizations (if → then).

      3.  identify problems and propose alternative solutions.

      4.  compare and contrast.

      5.  recognize varying points of view.

      6.  make inferences.

      7.  draw conclusions.

Other
1. present an oral report developed from an outline.

2. participate in small group or whole class discussions.

3. select appropriate reference sources.

4. use a variety of information retrieval systems including interview, poll or survey, primary and 
secondary sources, and electronic sources as listed in the next item.

5. use technology to:

a) retrieve information through:

1) an electronic library filing system

2)  Internet:

i. encyclopedia

ii. atlas


      b)  explore various Social Studies computer software


      c)  develop charts and graphs

6. demonstrate responsibility for individual and group roles.

7. respect a variety of points of view.

8. respect our American heritage, values, and traditions.

9. respect the rights of others.

10. recognize the importance of individual responsibility.

11. respect the ethnic and/or cultural heritage of other groups, nations, and people.

Grade 6 Outcomes

As a result of their experiences with Social Studies, sixth grade students should be able to:

1. compare two early civilizations and describe two unique features of each.

2. differentiate between persons and events of the three major religions – Judaism, 
Christianity, and Islam.

3. cite and explain two major differences between the two Greek city-states of Athens 
and Sparta.

4. name two ideas of Greek government that we still use today.

5. name two Greek gods and identify their specialties.

6. list at least four statements you could make about the legacies of Ancient Greece.

7. describe a famous Greek and tell how this person affected history.

8. list two features of Italy’s geography.

9. describe a famous Roman and tell how this person affected history.

10. list several legacies of Ancient Rome.

11. cite reasons why Christianity was able to spread throughout the Roman Empire.

12. illustrate a feudal community using words and/or pictures.

13. describe the impact of the Crusades on Western Europe.

14. cite and explain two events from the time of the Middle Ages that impacted modern 
history.

15. cite and explain why the invention of moveable type was so important to world history.

16. cite information from different kinds of graphs, tables, and charts. 

17. access information from an encyclopedia, a book, a newspaper, or magazine by using 
the index and/or the table of contents.

18. electronically access information using:

a. electronic library filing system

b. internet:

(1) encyclopedia

(2) atlas

(3) almanac

19. distinguish between stated and implied content in a primary or secondary source. 

20. demonstrate the proper use for historical, physical, and political maps.

Grade 7 Program
Geography provides the tools and methods for us to understand the relationships among people, places and environments.  This course will provide students the opportunity to develop understandings about the many connections among the world’s people.  It will provide a core of knowledge about physical and human geography as well as world regions.  

I.  Geographic Perspective [6.1.8 A6-8,11]

A.  Elements of Geography



1.  The World in Spatial Terms



2.  Places and Regions 



3.  Physical Systems



4.  Human Systems



5.  Environment and Society



6.  Uses of Geography


B.  Globes and Map Projections [6.6.8 A1-2,5,9]


1.  Hemispheres



2.  Cartography 

3.  Map Distortion 

4.  Geographic Information Systems [6.6.8 A10]
5.  Global Positioning Systems [6.6.8 A10]

C.  Types of Maps [6.6.8 A6]


1.  Physical



2.  Political



3.  Thematic


D.  Reading a Map [6.6.8 A1,3-5]


1.  Latitude and Longitude



2.  Direction



3.  Scale



4.  Map Legend


E.  Graphs, Charts, and Diagrams [6.6.8 A1]


1.  Line Graphs



2.  Bar Graphs



3.  Circle Graphs



4.  Charts and Tables



5.  Diagrams

II.  Physical Geography [6.1.8 A6-8,11]

A.  Physical Processes [6.6.8 B2, C3, D8]


1.  Plate Tectonics 



2.  Earthquakes



3.  Volcanoes



4.  Erosion


B.  Landforms and Waterways [6.6.8 B3, C5]
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II.  Physical Geography (cont’d)
C.  Climate [6.6.8 B1,3,7, C1,5]

1.  Factors impacting climate


2.  Climate Regions 



a.  Tropical



b.  Dry



c.  Mid-latitude



d.  High Latitude



e.  Highlands


3.  Climate Change [6.1.8 A5; 6.6.8 B2, D8]


4.  Climographs



D.  Resources



1.  Types of Resources [6.6.8 E6]


2.  Resource Distribution [6.6.8 E5]


3.  Resource Management [6.6.8 E3]



a.  Conservation




b.  Energy Alternatives

E.  Environmental Issues [6.1.8 A5; 6.6.8 E1-2,7]

1.  Ecosystems [6.6.8 C1-2,4, E4]

2.  Pollution [6.6.8 A3]
III.  Human Geography [6.1.8 A6-8,11]

A.  Population [6.1.8 A5; 6.6.8 D2]


1.  Population Growth and its Impact [6.5.8 B1; 6.6.8 C5]


2.  Population Distribution and Settlement Patterns [6.6.8 D4]


3.  Population Pyramids


B.  Migration [6.1.8 A1-2,4-5; 6.3.8 A3; 6.4.8 C7-8; 6.6.8 D6]

C.  Urbanization [6.6.8 B6, D4]

D.  Global Cultures



1.  Elements of Culture [6.2.8 A6, E10]



a.  Language




b.  Religion [6.3.8 B1, C1-2]



c.  Social Groups




d.  Government




e.  Economic Activities



2.  Cultural Change [6.1.8 A1-2,4-5; 6.2.8 E7,9,11; 6.5.8 B4; 
                                                        6.6.8 B2, D1,8, E1]




3.  Cooperation and Conflict Among Cultures [6.1.8 A1-2,4-5; 
                                          6.2.8 D3-4, E1-2,12-13; 6.6.8 D5]

E.  Political Systems



1.  Function of Government [6.2.8 A1]


2.  Types of Government [6.2.8 A2]



a.  Autocracy




b.  Oligarchy




c.  Democracy [6.2.8 A3]
3.  International Organizations [6.2.8 A5, E8]
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III.  Human Geography (cont’d)
F.  Economic Systems



1.  Types of Economies [6.5.8 A8]



a.  Traditional




b.  Market




c.  Command




d.  Mixed



2.  Global Interdependence [6.6.8 D3,7]


3.  Economic Development [6.5.8 A5]



a.  Standards of Living [6.5.8 A7, B4]
b.  Developed and developing countries [6.5.8 A7]



c.  Industrialization [6.5.8 A6, B3]


4.  Economic Literacy




a.  Needs and Wants [6.5.8 A1]
b.  Supply and Demand [6.5.8 A2, B6]



c.  Money and Credit [6.5.8 A1,3-4, B7]



d.  Careers [6.5.8 B5]
IV.  World Regions  [6.1.8 A1-2,4-8,11; 6.6.8. A1,5,7,11, B1-4,7, C2,5, D8] 


A.  United States and Canada [6.6.8 B5]

B.  Latin America [6.3.8 B10-11, C5, D3]

C.  Europe [6.3.8 B5]

D.  Russia and the Eurasian Republics [6.3.8 C3]

E.  North Africa and Southwest Asia [6.3.8 A3, B5, C2]

F.  Sub-Saharan Africa [6.3.8 C4]

G.  South Asia [6.3.8 A3, B5]

H.  East Asia [6.3.8 A3, C3]

 I.  Southeast Asia


J.  Australia, Oceania, and Antarctica 

Grade 7 Skills

As a result of their experience with Social Studies, seventh grade students should be able to:

Map Skills
1.  use globes and maps with proficiency

2.  use maps to obtain information, make comparisons, develop generalizations, make  

      inferences, and draw conclusions

3.  demonstrate basic map skills:


a.  using latitude and longitude


b.  using map legends


c.  determine direction


d.  determine and compare relative sizes

4.  create and interpret maps to show a variety of information

Charts and Graphs
1.  read and interpret tables, charts, and graphs

2.  create tables, charts, and graphs from collected data

3.  use tables, charts, and graphs in reports and presentations

4.  utilize and interpret specialty graphics including cartograms, climographs, population,  

      pyramids and distribution maps

Critical Thinking

1.  demonstrate an understanding of sequence and organize information in a sequential 
      manner when needed

2.  recognize relationships

3.  distinguish between fact and opinion

4.  express and defend personal points of view

5.  develop “if-then” generalizations

6.  argue the validity of generalizations

7.  make inferences

8.  draw conclusions

9.  identify problems and propose potential solutions

Reading
1.  identify the main idea of a passage and the supporting ideas with specific details or facts

2.  determine cause and effect

3.  recall information from reading, viewing and listening

4.  skim material for specific facts or details

5.  recognize the author’s or speaker’s purpose
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Writing
1.  paraphrase in written or spoken word

2.  develop a personal note-taking style

3.  take notes and write a summary of a written passage, an oral presentation or video

4.  use descriptive and persuasive writing

Other
1.  practice public speaking

2.  express a personal point of view

3.  select and use appropriate reference materials

4.  use technology for research

5.  work in cooperative settings

6.  accept responsibility for one’s role in a group effort

7.  respect the viewpoints of others

8.  recognize the interdependence of people, groups, and nations

9.  demonstrate respect and tolerance towards others

Grade 7 Outcomes
Section I

1. Summarize the six elements of geography

2. Describe the characteristics and usefulness of various geographic representations

3. Recognize different map projections and explain the concept of distortion

4. Use maps to obtain information, make comparisons, develop generalizations, make inferences, and draw conclusions

5. Obtain geographical information and apply the concepts of location, scale and orientation

6. Read and interpret tables, charts, and graphs

7. Utilize and interpret specialty graphics including cartograms, climographs, population pyramids and distribution maps

Section II

1. Predict effects of physical processes and changes on Earth 

2. List Earth’s landforms and waterways

3. Explain how geographic features affect climate

4. Identify the climate regions of the world and identify the relationships between climate and vegetation

5. List examples of renewable and nonrenewable resources and describe their global distribution

6. Describe the consequences of use and misuse of resources

7. Predict the effects of human activity on the environment

Section III

1. List the factors that influence population growth and identify the challenges that creates for the planet

2. Describe factors that affect population characteristics and settlement patterns

3. Compare the patterns and processes of past and present human migration 

4. Analyze the patterns of urban development and the challenges urban areas face

5. Identify the factors that define a culture

6. Explain the factors that cause cultures to change

7. Discuss how and why people cooperate but also engage in conflict to control Earth’s surface

8. Describe the major types of governments and economic systems in the world today

9. Identify the factors that determine a country’s economic development and trade relationships

10. Explain and identify examples of global interdependence

11. Discuss how human economic activities affect the environment

12. Distinguish between developed and developing countries and relate the level of economic development to the standard of living and quality of life

Section IV

1. Identify major geographic features in each region of the world

2. Compare and contrast the physical and human characteristics of world regions

3. Describe how the physical environment affects life in different regions

4. Explain population patterns in the world’s regions
5. Utilize maps, graphs and charts to obtain information about world regions
Grade 8 Program

The grade 8 program is the study of American History and Civics. The course begins with early explorers and their impact on our country, and continues through the formation of a new Republic. During the study of the colonies, the Revolutionary War, and the Constitutional Convention, students are able to role-play, teach the class, use primary and secondary sources, and do various power point presentations. The Civics portion of the course begins with the Constitution, where students can experience each branch of government through mock simulations and trials. Lastly, the curriculum concludes with the study of the different levels of government, and the law and the individual.


I. Colonial America [6.1.8 A1,3,6,8; 6.4.8 A,B]
A. Indigenous groups

1. Aztecs, Incans, Mayas [6.3.8 B10-11, C5, D3; 6.4.8 C4]
2. Five Categories of Native Americans [6.4.8 C6]
3. Delaware/Lenape [6.4.8 C5]
B. Exploration [6.1.8 A9; 6.3.8 D1; 6.4.8 C1-3; 6.6.8 A1-2,4, B1, D1-8]
1. Portugal [6.4.8 C4]
2. Spain [6.4.8 C4, D7]
3. France
4. England

C. Development of New England Colonies [6.4.8 D1-2,4]
1. Pilgrims/Puritans

2. Religion

3. Government (Mayflower Compact)

4. Geography

5. Education

6. Economy [6.5.8 A9, B3]
D. Development of Middle Colonies [6.4.8 D1-2,4]
1. Religion

2. Government

3. Geography

4. Education

5. Economy [6.5.8 A9, B3]
E. Development of Southern Colonies [6.4.8 D1-4]
1. Jamestown

2. Religion

3. Government/House of Burgesses

4. Geography

5. Education

6. Economy [6.5.8 A9; 6.5.8 B3]
F. Slavery in the colonies [6.4.8 C7-8, D6]
1. Triangular Trade

2. Middle Passage

3. Slavery in New England, Middle and Southern colonies

G. French and Indian War [6.4.8 D5]
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II. American Revolution [6.1.8 A3,6,8,10]
A. Mercantilism [6.2.8 E2; 6.5.8 B1]
B. Taxation Issues [6.4.8 E1]
C. Major Events/Battles [6.4.8 E2]
D. Famous People [6.4.8 E3]
E. Declaration of Independence [6.4.8 E3]
F. Role and impact of New Jersey [6.4.8 E4]
III. Foundations of Constitutional Government [6.1.8 A6,8; 6.2.8 B2; 6.4.8 E5]
A. Roots of American Democracy

1. English heritage

2. Articles of Confederation

B. Constitutional Convention [6.4.8 E5]
1. Compromises

2. Ratification

a. Federalists

b. Anti-Federalists

C. Underlying Constitutional Principles [6.2.8 C1, E3]
1. Popular Sovereignty

2. Limited government

3. Federalism

4. Separation of Powers

5. Checks and Balances

6. Living Constitution [6.2.8 C2]
a. amending the Constitution

b. interpretation

D. Bill of Rights [6.2.8 B3, C6]
IV. Introduction to Civics

A. Meaning of Citizenship [6.2.8 B1]
B. Diversity of America [6.2.8 D3]
C. Rights [6.2.8 D1]
D. Limits on rights [6.2.8 D2]
E. Duties and Responsibilities [6.2.8 D1]
F. Role of government [6.2.8 A3; 6.5.8 A9]
G. Types of government [6.2.8 A2-3]

V. National Government

A. Legislative Branch [6.2.8 C2]
1. Congressional organization

2. powers [6.5.8 B2]
3. How a bill becomes a law [6.2.8 A6]
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V. National Government (cont’d)
B. Executive Branch

1. The Presidency [6.2.8 C2]
a. qualifications

b. roles and powers [6.2.8 E4]
2. Cabinet [6.2.8 A5]
3. Political Parties [6.2.8 C3]
4. Elections

a. voting

b. campaigns

c. electoral college

C. Judicial Branch [6.2.8 C2]
1. Federal Courts

2. Supreme Court [6.2.8 C4]
3. Judicial Review

VI. State and local government

A. State [6.2.8 C5]
1. New Jersey Constitution

2. Organization

3. Powers

B. County [6.2.8 A4]
1. Organization

2. Powers

C. Local [6.1.8 A8; 6.2.8 A4]
1. Organization

2. Powers

3. Community Issues

VII. Law and the individual [6.2.8 A1, D1]
A. Source of laws

B. Legal rights and responsibilities [6.2.8 D5, E12]
C. Types of law

1. civil cases

2. criminal cases

Grade 8 Skills


Some of the detail and repetitiveness of the skills listed for grades K-6 has been eliminated and a more concise list has been compiled.  Examination of the sixth grade skills list reveals considerable detail.  It is hoped that those skills will serve as “target” exit skills for all sixth grade students and the vast majority of seventh grade students will enter the “regional high school” with a reasonable level of proficiency.  Naturally many of the skills are on-going and will have to be further developed through all future grades, but the intent of this curriculum is to present the high school with a skillful group of students for which the staff can have high expectations.  It is expected that the seventh and eighth grade teachers will build on these basic skills and pass along to the 9-12 program, a group of students well prepared to achieve in a rigorous 9-12 academic program.

As a result of their experiences with Social Studies, eighth grade students should be able to:

Map Skills
1. use globes and maps with proficiency.

2. use maps to obtain information, make comparisons, develop generalizations, make 
inferences, and draw conclusions.

3. demonstrate basic map skills:

a. using lines of longitude and latitude.

b. using map legends.

c. to determine direction.

d. to determine and compare relative sizes.

Charts and Graphs

1. read and interpret tables, charts, and graphs.

2. create tables, charts, and graphs from collected data.

3. use tables, charts, and graphs in reports, presentations, and debates.

4. read and create time lines.

5. organize historical events into sequential lists or time lines.

Critical Thinking

1. demonstrate an understanding of sequence, and organize information in a 
sequential manner when needed.

2. recognize relationships.

3. distinguish between fact and opinion.

4. express and defend personal points of view.

5. develop (if → then) generalizations.

6. argue the validity of generalizations.

7. make references.

8. draw conclusions.
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Reading

1. identify the main idea of a passage and the supporting ideas with specific details or 
facts.

2. determine cause and effect.

3. recall information from reading, viewing, and listening.

4. use literature for historical purposes.

5. skim material for specific facts or details.

6. recognize the author’s or speaker’s purpose.

Writing

1. paraphrase in written or spoken word.

2. develop personal note-taking style.

3. take notes and write a summary of a written passage, an oral presentation (lecture) 
or a video program.

Other

1. present an oral report.

2. express a personal point of view.

3. speak in small or large groups.

4. speak to an audience.

5. select appropriate reference materials.

6. use a wide range of information retrieval systems.

7. use technology for research.

8. gather information through a variety of sources and methods.

9. differentiate between primary and secondary sources.

10. work well in groups.

11. accept one’s role in a group effort.

12. assume responsibility for individual and/or group tasks.

13. respect the viewpoints of others.

14. recognize the interdependence of people, groups, and nations.

15. demonstrate tolerance of others and other groups of people.

16. show respect for others.

17. identify and interpret political cartoons.

Grade 8 – Outcomes

As a result of experiencing the eighth grade Social Studies curriculum, students should be able to:

1. define civics.

2. explain what is meant by government of, by, and for the people.

3. describe basic American rights and limits on those rights.

4. explain the basic duties and responsibilities of citizens.

5. identify the different types of government (i.e. totalitarian, oligarchy,



 parliamentary, democracy).

6. describe the role of government at national, state, and local levels.

7. identify the indigenous groups of North America prior to European exploration.

8. list and describe the European settlements and their impacts on the continent.

9. compare and contrast the New England, Middle, and Southern colonies in a variety 



of areas such as government, geography, economics, and religious beliefs.

10. describe the impact of slavery.

11. describe the interaction of the colonists with the Native Americans.

12. explain the significance of the Iroquois Confederation.

13. trace the events and lasting effects of the French and Indian War.

14. analyze the reasons for American independence including mercantilism and taxation.

15. identify and describe key battles in the American Revolution.

16. discuss the roles of the First and Second Continental Congresses in the movement



 toward independence.

17. identify key principles of the Declaration of Independence.

18. describe the relationship between the English form of government and American 



governmental structure.

19. discuss the strengths and weaknesses of the Articles of Confederation.

20. identify and discuss the key participants and compromises at the Constitutional 
Convention.

21. describe the ratification process of the Constitution through the viewpoints of the



Federalists and Anti-Federalists.

22. explain and cite specific examples of the system of checks and balances. 

23. identify the powers the Constitution gave Congress, the President, and the Supreme 
Court.

24. describe the process for interpreting and amending the Constitution.

25. explain the conditions that prompted the founding fathers to write the Bill of Rights.

26. write in detail how their life as a citizen is protected by the Bill of Rights.

27. explain the meaning of the amendments to the Constitution.

28. explain the legislative branch including the qualification and terms of office for 



members of Congress.

29. summarize the expressed, implied, non-legislative and special powers of Congress.

30. trace the steps in which a bill becomes a law.

31. describe the qualifications and terms of office for President and Vice-President.

32. describe the Constitutional provisions for presidential succession.

33. explain the President’s responsibilities in his various roles.

34. list and describe the Cabinet and executive departments of the executive branch.

35. identify the historical appearance and significance of political parties.
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36. identify elections on national, state, and local levels.

37. understand the requirements and responsibilities associated with voting.

38. describe the provisions of the campaign process.

39. describe the judicial branch including federal and supreme courts.

40. discuss judicial review in context of Marbury v. Madison case.

41. describe the basic features of the New Jersey Constitution, including the 



powers and duties of the governor.

42. describe the basic organization and powers of county and local governments.

43. identify and discuss challenges facing local communities.

44. explain the difference between criminal and civil law.

45. explain various trial procedures. 

Section III
Tolerance

Tolerance


Throughout the history of the world, the record is filled with examples of great humanitarianism, but it also overflows with stories of incredible atrocities.  Everyone is aware of the heroic efforts of individuals and the efforts of so many to come to aid in times of natural disaster, to fight famine and hunger and to wage war against injustice of all forms.  Unfortunately the opposite is also true.  History is laden with tales of hatred, intolerance, injustice, persecution, starvation, enslavement, and death for untold millions.  Recent history includes the Holocaust, racism by public policy, and the internment of people with Japanese heritage.  Even today charges of discrimination, racism, anti-Semitism, and ethnic cleansing are all too familiar.


The study of history is replete with one group of people hating another or one group of people failing to recognize the human qualities of a group that looked, dressed, spoke or practiced religion differently.  Few events are so horrifying as the Holocaust and its terrible but true story that prompted the State of New Jersey to pass legislation that all students receive instruction in matters concerning the Holocaust and the concept of tolerance throughout the curriculum.


As a result of New Jersey Statue Law and tolerance instruction, students will be respectful and be tolerant of the difference in others.


The proposed curriculum can be integrated with other areas such as language arts and current events.

Suggested Tolerance Bibliography

Grades K-2

Books:
Cauley, Lorinda Bryan.  The Ugly Duckling.  Harcourt Brace Jovanovich, New York, 1979. An ugly duckling spends an unhappy lonely year being ostracized by the other animals in the barnyard before he grows into a beautiful swan.

Cohn, Janice.  Why Did It Happen?  Helping Children Cope in a Violent World.  Morrow Junior Books, New York, 1994.  This story about Daniel shows children learn to realize that while bad things may happen in a violent world, parents and teachers can help children understand that there is a lot we can do to feel safe and to foster sympathy, compassion, and comfort for others.

DeRegniers, Beatrice Schenk.  Everyone is Good for Something.  Houghton/Clarion, Boston, 1980.  Based upon an old Russian folktale, which emphasizes the significant point about the importance of everyone.

Gikow, Louis, and Ellen Weiss.  For Every Child, A Better World.  A Muppet Press/Golden Book, United Nations, NY, 1993.  This is a hopeful book that allows parents to show their children how some people are working to make this a better world for all of us.  Children who begin to think about others with understanding about compassion grow up to be kind adults who will make the world a safer place.

Kellogg, Stephen.  Island of the Skog.  Dial Press, NY, 1973.  This is a cartoon about aggressive mice that go to the island of the Skog with the intention to capture the famous feared monster, the Skog.  The mice plot how to capture the Skog.  They are surprised that the Skog is a little, lonely creature who is eager to be saved and accepted.  The Skog and mice want to live peacefully on the same island.

Klonsky, Ruth L. and Elaine R. Gerson.  Our Umbrella of Friendship.  Anti-Defamation League of B’rith, NY, 1989.  This activity book for young children encourages them to appreciate the diversity of our human society while they develop their skills of observation, understanding and self-expression through the completion of the 24 activities.

Luenn, Nancy.  The Dragon Kite.  Harcourt Brace Jovanovich Publishers New York, 1982.  The thief, Ishikawa, is a popular historical figure who lived in Japan, in the late 1600’s and early 1700’s.  There are several stories about his attempts to steal the golden dolphins that adorned the roof of Nagoya Castle.  In this story, he becomes the outlaw who steals from the rich to help the poor.

Rabe, Bernice.  The Balancing Girl.  E.P. Dutton, NY, 1981.  Despite her disability, Margaret’s special skills help her earn money for the school and the respect of her classmates.  More emphasis is placed on Margaret’s creativeness and strong personality than on her disability.
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Grades K-2 (cont’d)

Books (cont’d):
Reuter, Elizabeth.  Best Friends.  Yellow Brick Road Press, Germany, 1993.  Judith is a Jewish girl in Germany who is rejected by her classmates and friends.  She feels helpless against the forces of Nazis that influence even her best friend, Lisa.

Seuss, Dr.  The Sneetches and Other Stories.  Random House, 1961.  This volume has become a classic tale for children and contains valuable lessons on the dangers of prejudice and discrimination.

Sharmat, Marjorie Weinman.  I’m Terrific.  Illustrator:  Kay Chorao.  Holiday House, New, 1977.  Teddy bear’s self pride and arrogance give way to appreciation of the skills and talents of others.

Simon, Norma.  Why Am I Different?  Whitman, New York, 1976.  The importance of appreciating the differences between self and others.

U.S.:  A Cultural Mosaic, a Multicultural Program for the Elementary School, San Diego Public Schools.  Anti-Defamation League of B’nai B’rith, New York.  A multi-grade, multicultural, multidimensional program that helps the child see that differences are positive and add interest and richness to life.

Walters, Jerry.  Dumbo.  Random House, New York, 1972.  Dumbo is a baby elephant that is born with enlarged ears.  He is ridiculed by the other circus animals.  Dumbo then befriends Timothy, a mouse who stands by Dumbo.  Timothy helps his friend gain confidence and develop his special talents using his large ears.  So Dumbo becomes an aerial artist and gains the respect of the other circus animals.

Audiovisual Materials:
Barney’s Friends Collection, “Ole Mexico” Lyons Group, 1994.

Dealing with Feelings.  Family Skills, Inc., Dallas, T, 1985.  A cassette and filmstrip series.

Dumbo.  Walt Disney Productions.

Feelings.  Family Skills, Inc., Dallas, TX, 1985.  A cassette and filmstrip series.

The Feeling Fun House.  Family Skills, Inc., Dallas, TX, 1985.  A cassette and filmstrip series.

Island of the Skog, World of Difference.  ADL.  Narrated by Livingston Taylor.  Based on the Book, Island of the Skog.
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Grades K-2 (cont’d)

Audiovisual Materials (cont’d):
Kindle.  Inside Out Productions, Inc., Pleasantville, New York.  Scholastic Magazine, Inc., Englewood Cliffs, NJ, 1974.  A cassette and filmstrip series.

The Tree House.  American Guidance Service, Inc., Circle Pines, MN, 1970.

The Kids on the Block.  Department of Human Service, Division of Developmental Disabilities, 222 South Warren Street, 3rd Floor, CN 700, Trenton, NJ  08625.  Large and colorful puppets are brought to the school by two professional educators.  Children learn about disabilities such as blindness, deafness, mental retardation, learning disabilities, and cerebral palsy in an innovative way during this live performance.
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Grades 3-4

Books:

Adler, David A.  The Number On My Grandfather’s Arm.  UAHC Press, NY, 1987.  Grandfather, a survivor of the Holocaust, tries to explain the meaning of the number on his arm to his granddaughter.

Baldwin, Margaret.  The Boys Who Saved the Children.  Messner, Old Tappan, NJ, 1981.  A true story of Ben Edelman and his family and friends who plan to save the children of Lodz Ghetto.

Brill, Marlene Targ.  Allen Jay and the Underground Railroad  Carolrhoda Books, Minneapolis, MN, 1993.  Allen Jay and his family participated in the Underground Railroad that helped slaves travel to their freedom.  Allen Jay helps to save a slave, Henry James, by taking him on a dangerous journey to his grandparents’ home.  Allen Jay was highly respected for his courageous efforts to assist numerous slaves to find freedom.

Camerone, Ann.  The Most Beautiful Place in the World.  Knopf, New York, 1988.  Juan lives with his mother in Peru.  They both lived with Juan’s grandmother.  Juan’s mother left him to marry another man.  Juan helps his grandmother in the market until he is able to go to school.  Juan does well in school and receives honors for his scholastic ability.  Thanks to his Grandmother’s support he realizes where to find the most beautiful place in the world.

Cohen, Barbara.  Molly’s Pilgrim.  Lothrop, Lee & Shepard, New York, 1983.  A story about a 9-year old Russian-Jewish girl who is not accepted by her classmates because she is different.  When she is asked to make a pilgrim for a class project and makes it in the form of a Russian immigrant, the class understands her desire for religious freedom.

Finkelstein, Normal.  Remember Not To Forget:  A Memory of the Holocaust.  Franklin Watts, New York, 1985.  The major elements of the Holocaust are explained, including anti-Semitism, the rise of Nazism and the survivors of the camps who made new lives.

Flourney, Valerie.  The Patchwork Quilt.  Dial Press, Books for Young Readers, New York, 1985.  Tanya helps her Grandmother design and create a family patchwork quilt, which tells the story of their family.  They use scraps from Jim’s old pants, Mama’s gold Christmas dress and Tanya’s Halloween costume to make a quilt of family memories.  However, when Grandmother becomes ill, Tanya involves the family to help her complete the patchwork quilt for Grandma.
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Grades 3-4 (cont’d)
Books (cont’d):

Friedman, Ina R.  Escape or Die:  True Stories of Young People.  Addison-Wesley, Reading MA, 1982.  These personal stories illustrate the increasing danger and the many routes chosen by young people in their efforts to escape from the Nazis.  A short history of the Jews in each country is given before each story.  Although each of the stories tells of a survivor, the horrors of the Holocaust are not minimized.

Innocente, Roberto and Christopher Gallaz.  Rose Blanche.  Creative Education, Inc., Minnesota, 1985.  Truly an art book in which the author and illustrator attempt to tell a story through the eyes of a little girl who does not understand war and who cannot accept what she senses is happening, yet reaches out to help other children.  An excellent book, but one to be used with great care.

Lamorisse, Albert.  The Red Balloon.  Doubleday and Company, Inc.  Garden City, New York, 1956.  Pascal is a small boy living in Paris, who finds a red balloon.  This red balloon has its own personality as they journey to school and through the streets of Paris.  Gangs of boys are envious of Pascal, so they follow him and eventually destroy his balloon.  The film becomes an allegory in which innocence and simplicity are pitted against evil and are rewarded.

Lipson, Greta Barclay and Jane A. Romatowski.  Ethnic Pride.  (A Good Apple Idea Book for Grades 4-9).  Good Apple, Inc., Box 299, Carthage, IL  62321-0299, 1983.  Activities and information for exploring and appreciating cultural heritage.

McConnell, Nancy P., Different and Alike.  Current, Inc., CO, 1988.  People are born with different handicaps, which require our understanding and special care.  Various types of handicaps are discussed:  being deaf or hearing impaired; being blind or partially sighted; being deaf and blind; learning disabilities and speech disorders; being physically challenged; being mentally handicapped; and being emotionally handicapped.  We can be a good friend by helping a handicapped person cope with problems.

McConell, Nancy P., Young and Old Alike.  Current, Inc., CO, 1984.  We need to learn to respect members of the older generation.  Many older people are retired but they are also accomplished.  We can learn a great deal from their wisdom and experience.  “It’s what we do with our lives that is important, not when we do it.”

Peck, Robert Newton.  Soup.  Alfred A. Knopf, New York, 1974.  Two boys cheat Mr. Diskin, a man who has been kind to them.  Examines how we are influenced by others and taking responsibility for our own actions and words.

Suggested Tolerance Bibliography – page 6
Grades 3-4 (cont’d)

Books (cont’d):

Polacco, Patricia.  The Keeping Quilt.  Simon and Schuster, Inc., New York, 1988.  Patricia Polacco tells the story of how the Keeping Quilt remains a symbol of the enduring love and faith of her family.  It is passed from mother to daughter for 4 generations of one century.  The quilt is made from a basket of old clothes; Anna’s babushka; Uncle Vladimir’s shirt; Aunt Havalah’s nightdress; a wedding canopy; and a blanket that welcomes babies warmly into the world.

Surat, Michele Marie.  Angel Child, Dragon Child.  Raintree Publications, 1983.  Ute comes from Vietnam.  Her mother was left behind and Ute misses her mother very much.  Raymond teases Ute and the Principal asks Raymond to learn more about Ute’s family history.  With Raymond’s direction the school organizes a fair to raise money to help bring Ute’s mother to the USA.  This book clearly illustrates how we can learn about other cultures to overcome prejudice and stereotyping.

Volavkova, Hana, ed.  I Never Saw Another Butterfly.  Schocken Books, New York, 1978 (Filmstrip also available) The many children’s drawings and poetry created in the Terezin Concentration Camp from 1942-1944.

Videos:

The Red Balloon, directed by Albert Lamorisse, is distributed by Video Images.  Bo C-100, Sandy Hook, CT, 1987, 34 min.

Angel Child, Dragon Child.  World of Difference ADL.  Narrated by Livingston Taylor.

Miracle at Moreaux by Wonderworks.  It is Christmas, 1943 when three young Jewish children flee the terror of Nazi-occupied France and head for the border of Spain.  Tired and hungry they stop at a Catholic school where their guide attempts to steal food and is captured and killed by the Nazis.  The three children find refuge in a Catholic School run by Sister Gabrielle.  Together they devise a dangerous plan to help the children reach the border safely.

Audiovisual Materials:

Behind the Mask (8-minute 16 mm or video), 1987.

Children Around the World.  Classroom Activities.  Chasell, Inc., New England School Supply, PO Bo 1581, Springfield, MA, 01101.  An activity book that lets children learn through games, recipes, and interesting information from over 30 countries.
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Grades 3-4 (cont’d)
Audiovisual Materials (cont’d):

Children of the World Poster Set.  Chasell, Inc., New England School Supply, PO Bo 1581, Springfield, MA, 01101.  Set of 16 full color photographic posters, each with a scene depicting children of other countries.

Eve of the Storm.  (Filmstrips/cassettes, film, or video and discussion guide.)  Based on ABC-TV special.  A two-day experiment conducted by a third grade teacher to show how prejudice can change attitudes, behavior, and performance in the classroom.

Friends Don’t Hurt Friends.  (7-minute film/cassette with discussion guide.)  Prejudice can destroy a friendship.

The Point.  (videotape)  Nilsson House Music, Inc., Murakami Wolf Prod., Inc., 1971.  Based on a story by Harry Nilsson, this animated classic tells the story of Oblio, an innocent sweet-natured boy who was born round-headed in a community of people who have points in a land where everything and everyone has a point.  The misfit Oblio is banished to the forest where he has many adventures.  Alan Thick, narrator.

Exploring Moral Values.  Dr. Louis E. Roths, Warren School Productions, Inc., Prentice Hall Co., Pleasantville, NY, 10570, 1969.  Filmstrip/cassette series, which explores the questions of moral values.

Values Program.  Eye Gate Media House.  Division of Heiff Jones, Inc., Chicago, IL  60619, 1974.
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Grades 5-6
Books:

Adams, Patricia, The Story of Pocahontas, Indian Princess.  A Yearling Book.  Dell Publishing, New York, 1987.  When Pocahontas was 11 years old, the Englishmen came to settle in Jamestown.  At first her father, Chief Powhatan welcomed “the visitors”.  However, there was tension when the visitors didn’t leave his tribe’s territory.  Pocahontas befriends the settler John Smith and helps him and other white men by bringing them food when they were starting; and helping them flee when they were in danger.  Pocahontas marries a white man, John Rolfe, and goes with him to live in England.  She is honored by the King and Queen.  Pocahontas was a young Indian Princess who was a peacemaker and ambassador of good will.

Bernbaum, Israel.  I Am A Star Child of the Holocaust.  Prentice-Hall Books, A division of Simon and Schuster, Inc., New York, 1986.  An autobiography of a child survivor of Terezin Concentration Camp.

Berry, James, Ajeemah and his Son.  Harper-Collins, NY, 1992.  Ajeemah and his son, Atu, were kidnapped in Africa by slave traders who brought them against their will on a slave ship to the USA.  They were unable to communicate with their family although they always dreamt about escaping and returning to their family in Africa.  Father and Son are separated and never see each other again as they have to adjust to the horrors of slave life.  Atu was killed and Ajeemah has a psychic reaction at the time of Atu’s burial.  Ajeemah does remarry Bella and has a child, Sisi, who gets married.  On her wedding day, Ajeemah gives Sisi the gold pieces that were meant for Atu’s wedding dowry before they were captured.

Hoffman, Judy.  Joseph and Me in The Days of The Holocaust.  KTAV Publishing House, Inc., New York, 1979.  The lives of a brother and sister who are sent to live with Christian Dutch families during the Holocaust; expresses family separation, loneliness, and fear.

I Have the Power.  (cassette and book)  Self-Dimensions TX, 1983.  Kerr, Judith.  When Hitler Stole the Pink Rabbit.  Coward McCann and Geohegan, New York, 1971.  Judith Kerr was born in Berlin.  In 1933, Judith was nine years old when her family left Germany to escape the Nazis.

Roseman, Kenneth.  Escape From the Holocaust.  Union of American Hebrew Congregations, New York, 1985.  By Making choices, the readers become personally involved in the difficulty of survival.  Each story has a different ending.

Stadtler, Bea.  The Holocaust:  A History of Courage and Resistance.  Behrman House, Inc., New York, 1974.  A good text for students to learn about the history of the Holocaust.
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Grades 5-6 (cont’d)
Books (cont’d):

Steinhorn, Harriet.  Shadows of the Holocaust, Plays, Readings and Program Resources.  Kar-Ben Copies, Rockville, MD, 1983.  These plays, readings, and songs are based on the life experiences of the author.  They are appropriate for assemblies or services.

Toll, Nelly S.  Behind the Secret Window:  A Memoir of a Hidden Childhood.  Dial Books, New York, 1993.  Nelly Toll recounts the details of her family life in Lwow Poland before WWII and her experiences during 18 months in hiding with her mother.  Illustrated by 29 colorful watercolor paintings she created while in hiding.

Volavkova, Hana, Ed.  I Never Saw another Butterfly:  Children’s Drawings and Poems from Terezin Concentration Camp.  1942-1944.  The drawings, paintings, and poems that were left by some of the 15,000 children who passed through the Terezin Concentration Camp from 1942 to 1944.  This record of human misery, fear, starvation, also depicts courage and optimism, as well.

Yolan, Jane.  Children of the Wolf.  Viking Press, New York, 1984.  Children of the Wolf are human young girls who are raised by wolves in India.  They are captured and brought to an orphanage where they hopefully will become humanized in captivity.  Although Mohandas was assigned to tame the wolf-girls, he actually befriends the girls.  However, they do not adapt to their captivity and are bullied and teased by the other children of the orphanage.  Mohandas stands alone as he tries to defend and protect the wolf children.

Videos:

Set Straight on Bullies.  National School Safety Center.  16830 Ventura Blvd. Suite 200 Encino, CA  91436.  This video explores all the sides of today’s bullying problem:  from the bully, Rod, to the victim, Troy, to the parents of both, as well as the community and the educational system.  This problem is shown through the painful eyes of the young victim, Rod, who brings to light the damaging effect that bullying has on all who are involved physically and the psychological damage that can last a lifetime.
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Grades 5-6 (cont’d)
Audiovisual Materials:

Conspiracy of Hearts.  (173 minutes, black-and-white film).  Jewish Media Service, New York.  Jewish children escape from a detention camp in Italy in 1943 through the aid of nuns in a convent.

Project Me.  Bowmar-Noble, California, 1974.  Set of 8 filmstrips and cassettes on the causes and effects of behavior.

“Carefully Taught”.  South Pacific.  RCA/Arioca International, New York, 1958.

Them and Us.  (filmstrip and guide).  (From the series Understanding Prejudice)  Anti-Defamation League of B’nai B’rith, New York Making friends with the “foreigner”.

“They Think That Prejudice is Foul Play”.  Sports Poster Set.  Anti-Defamation League of B’nai B’rith, New York, 1985.

Houston, Whitney.  “Greatest Love of All”.  Album Whitney Houston, Arista Records, Producer Michael Masser, 1985.
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Grades 7-8

Books:

Anger, Per.  With Raoul Wallenberg in Budapest; Memories of the War Years in Hungary.  Holocaust Library, 1981.  Story of one man’s efforts to make a difference in the Holocaust.

Auerbacher, Inge.  I Am A Star Child of the Holocaust.  Prentice-Hall Books for Young Readers, division of Simon & Schuster, 1986.  The author was only 7 years old in 1942 when her family was sent to Terezin.  Only 100 children survived this camp.  She was one of them.

Filipovic, Zlata.  Zlata’s Diary:  A Child’s Life in Sarajevo.  Viking, New York, 1994.  Zlata’s diary, “Mimmy”, records the life of an 11-year-old girl who records her life for 2 years in Sarajevo.  Although she starts by describing her piano lessons, tennis lessons, and friends in the fall of 1991, she begins to write about her desperation and terror as the war situation changes.  Zlata and her family have to hide in the bomb shelter while the Serbian guns bomb the city and their building.  Zlata’s diary helps readers empathize and understand the difficulty of the victims of war, especially the children.

Frank, Anne.  Anne Frank, the Diary of a Young Girl.  Washington; Square Press, New York, 1972.  Anne Frank, translated from the Dutch by M.M. Mooyart.  A classic story of the Holocaust.

Green, Gerald.  The Holocaust.  Bantam Books, New York, 1978.  Kristallnacht or the Night of Broken Glass is the turning point in the Holocaust when physical violence was accepted as a government sanctioned policy.  The world stood silently and watched.  This reading and portion of the video discuss how Heinrich Palitz desperately tries to save his bookstore.  Rudy and Ann try to save and protect their grandfather from the violence as neighbors and friends watch and participate in the destruction.

Greenfield, Howard.  The Hidden Children.  Ticknor & Fields, New York, 1993.  Howard Greenfield has woven together the experiences of thirteen men and women to create a portrait of the Holocaust as lived by the hidden children.  This is a powerful and compelling story about rescue.

Holocaust Classroom Library (available through Social Studies School Service, 10200 Jefferson Boulevard, PO Box 802, Culver City, CA  90232-0802)  Collection includes the following titles:  I Am Rosemarie, 15, Night, Twenty and Ten, Stolen Years, Upon the Head of the Goat, Anne Frank:  Diary of a Young Girl, Friedrich,  Upstairs Room.

Leitner, Isabella.  Fragments of Isabella.  Dell Publications, New York, 1978.  On May 29, 1944, the Katz family began the journey to Auschwitz.  Not all of Isabella’s family would survive the first “selection”.  Thos who did heard their mother’s final mandate, “Live!”  Giving each other strength, courage, and love, they obeyed.
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Grades 7-8 (cont’d)
Books (cont’d):

Jacovsen, Louise and Mary Furlong.  “Heidi’s Dilemma” from The Bystander’s Dilemma.  Zenger Publications (available through Social Studies School Service, Culver City, CA, 1980.  A collection of stories and classroom lessons using the format of a moral dilemma.

Meltzer, Milton, Never to Forget:  The Jews of the Holocaust.  Harper & row Publishers, New York, 1976.  A useful text for studying the Holocaust, using eyewitness accounts.

Meltzer, Milton, Rescue, The Story of How Gentiles Saved Jews in the Holocaust.  Harper & Row Publishers, New York, 1988.  The various stories about rescue give us reason for hope ad offer reasons for hope and for the belief in the goodness of men, women, and children who risked their lives to save Jews.  These heroes and heroines made moral choices and by their courageous actions, defying the Nazi plan for extermination, they show us that one need not be passive or silent in the face of evil.

Merti, Betty.  The World of Anne Frank.  J. Weston Walch, ME, 1984.  Readings, activities, and resources, which can be used on their own or in conjunction with reading Anne Frank’s Diary.

Orgel, Doris.  The Devil in Vienna.  Oral Press, New York, 1978.  The moving story of two friends:  Inge, who is Jewish and Lise, who belongs to the Hitler Youth Movement at the insistence of her SS father.  Their friendship endures Kristallnacht and separation.

Oriev, Uri.  The Island on Bird Street.  Houghton Mifflin Company, Boston, 1984.  Young Alex (only 11), left alone after his mother disappears and his father has been “selected” by the German Army, must struggle to survive in an abandoned building in the ghetto.  Foraging for food and fuel, living in terror and loneliness, Alex lives on the hope of his father’s promise to return.

Richter, Hans Peter.  Friedrich.  Dell Publishing Co., NY, 1979.  This story about the friendship of a Jewish boy, Friedrich Schneider, and his German friend illustrates the determination of their friendship.

Rogasky, Barbara.  Smoke and Ashes.  Holiday House, NY, 1988.  A comprehensive historical overview of the Holocaust.

Scholl, Inge.  The White Rose.  Wesleyan Press, Middleton, CT, 1983.  White Rose was a group of German students, like Hans and Sophie School, who protested the Nazi inhumanity because they refused to be silent in the face of evil.
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Grades 7-8 (cont’d)
Books (cont’d):

Senesh, Hannah.  Hannah Senesh Her Life and Diary.  Schocken, New York, 1972.  Hannah Senesh was born in Hungary and later immigrated to Palestine.  During the war, she was parachuted into Nazi occupied Europe to save Jews.  However, she was caught and killed.  She left a legacy of heroism.

Stevens, Larry.  The Propaganda Kit.  Anti-Defamation League of B’nai B’rith, New York.  Twenty-six propaganda techniques are introduced to students through the various activities and exercises.

Miracle at Moreaux.  Atlantis Films, Ltd, WQED-TV, Pittsburgh, PA.  A nun, Catholic students and a Nazi soldier grapple with many decisions before deciding to attempt to save three Jewish children in Nazi-occupied France.

Poster series.  The Holocaust, 1933-45.  Anti-Defamation League of B’nai B’rith, New York.  Yad Vashem New York Office.  Photographic posters from the Holocaust.

Resistance (available from Anti-Defamation League of B’nai B’rith).  Board of Jewish Education.  A filmstrip and teaching guide.

Other Resources
SONGS
Jackson, Michael.  “Man in the Mirror”.  Album Bad, Epic Records, Producer Quincy Jones, Co-Producer Michael Jackson, 1987.

Simon and Garfunkel.  “Sounds of Silence”.  Album Sounds of Silence, Columbia Records, 1968.

Warwick, Dionne.  “That’s What Friends Are For”.  Album Friends, Arista Records, 1985.

PROFESSIONAL RESOURCE MATERIALS

Being Fair and Being Free.  Anti-Defamation League of B’nai B’rith, New York, 1986.  An educational program of 20 lessons about the various forms and consequences of prejudice.  For secondary students.

Byrnes, Deborah A., Ph.D.  Teacher, They Called Me A … Prejudice and Discrimination in the Classroom.  Anti-Defamation League of B’nai B’rith, New York, 1987.  A handbook for elementary school teachers with 69 activities that raise children’s awareness, understanding and tolerance of differences.

Muffs, Judith Herschleg.  The Holocaust in Books and Films:  A Selected Annotated List.  Anti-Defamation League of B’nai B’rith, New York, 1982.  Good selection of materials available with brief description.

Shiman, David, et al.  The Prejudice Book.  Anti-Defamation League of B’nai B’rith New York, 1989.  Classroom activities to help students understand how prejudice affects our society.

The Wonderful World of Difference.  Anti Defamation League of B’nai B’rith, New York, 1986.  An educational program of 20 lessons for grades K-8 that introduces the concept of prejudice, which occurs when differences are not accepted or understood.

Grunfeld, Frederick V., ed., Games of the World.  Holt Rinehart Winston, Inc., New York, 1975.  A collection of games from all time periods and areas of the world.  Description and background of games included.

Lipson, Greta Barclay and Jane A. Romatowski.  Ethnic Pride.  (A Good Apple Idea Book for Grades 4-9).  Good Apple Inc., Bo 299, Cathage, IL  62321-0299, 1983.  Activities and cultural information for exploring ethnic heritage.

Holocaust Bulletin Board.  The Sho’ah.  Aaron M. Leibae Resource Center, Baltimore Board of Jewish Education.

PROFESSIONAL RESOURCE MATERIALS (cont’d)

The Wall of Remembrance:  Teaching Guide.  The Committee to Remember the Children, The U.S. Holocaust Memorial Council, 2000 L Street NW, Suite 588, Washington, DC  20036-4907.

Farney, Sarah.  Developing Thinking Skills.  Scholastic, Inc., New York, 1981.  Collection of activities designed to develop and improve student thinking and writing skills.

Spring, Michael, ed.  Values:  A Collection of Prose and Poetry on the Themes of Values.  Scholastic, Inc., New York.  Readings and discussions from multi-ethnic sources.

ADDITIONAL RESOURCES
        Literature Titles:



Grades

The Big Lie………………………………...
5-6


Chrysanthemum…………………………..
K-2


Devil’s Arithmetic………………………....
6-8


Diary of Anne Frank
……………………...
6-8


The Forgotten Door……………………....
5-6


The Giver…………………………………..
6-8


Land of Many Colors……………………..
K-2


Legend of the Indian Paint Brush……….
K-2


Number the Stars…………………………
4-6


People……………………………………...
K-2


Peppe the Lamp Lighter………………....
K-2


Rough Faced Girl…………………………
K-4


Smokey Night……………………………..
K-2


Snow Treasure……………………………
4-5


We are all Alike/ We are all Different…...
K-2


Zlata’s Diary……………………………….
5-6


Waiting for Anya…………………………..
 4

Periodicals:


Scholastic News Magazines…………….
K-12


Teaching Tolerance (professional publication)
Services:


Sussex/Warren AV commission

Section IV
Evaluation 

Component
Evaluation Component


In order to determine student progress, teachers employ a variety of assessments.  Listed below are a number of methods or sources of assessment data.  This list is not intended to limit the procedures, but merely to list some of the many possibilities:

1) classwork
2) homework
3) class discussions
4) class activities
5) cooperative learning experiences
6) group work
7) reports
8) projects
9) technology applications
10)  teacher made tests
11)  publisher tests
12)  state tests
13)  performance tests
14)  portfolios

Section V
Appendix A:
Curriculum

Cross-Reference
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